ANDOVER PUBLIC SCHOOLS
School Committee Room
36R Bartlet Street, Andover, MA 01810

ANDOVER SCHOOL COMMITTEE
SC ROOM Key: I.O. = Information Only; A.R. = Action Request
MEETING AGENDA –MARCH 7, 2019 –
* * * Please note: Public Comment/Input will be limited to 3 minutes * * *
We would like to thank the students and faculty at Sanborn Elementary, particularly art teachers,
Jennifer Recinos for the wonderful display of art in and outside the SC Room.

I. Call to Order/Moment of Silence
II. SC Regular Open Session Meeting: Call to Order
A.
B.
C.
D.
E.
F.

7:00PM

Moment of Silence/Salute to the Flag –
Recognitions & Communications –
Public Input
Response to Public Input
Education
New Business
1. Fusion Academy
2. Superintendent’s Mid Year Report

G. Continuing Business
1. Allocation of Additional Time at AHS for 2019-2020 School Year
2. FY20 Budget Update
3. Financials
H. Consent Agenda
1. Warrants
2. Minutes – January 10, 24 SC Meeting
3. Grants/Donations to District
I.

Adjournment

I.O.
I.O.

I.O.
A.R.
I.O.

A.R.

A.R.

This is the SC posted agenda for the upcoming meeting to the best of our knowledge at the time of posting;
however, other agenda items may arise; therefore, the SC reserves the right to discuss additional items if merited.
The mission of the Andover Public Schools, in partnership with the entire Andover community, is to educate by engaging and inspiring, students to develop
as self-reliant, responsible citizens who are thinkers, problem solvers, and contributors prepared to participate in an evolving global society.

PROPOSAL TO ESTABLISH
FUSION ACADEMY – ANDOVER CAMPUS

SUBMITTED TO ANDOVER PUBLIC SCHOOLS
SCHOOL COMMITTEE

1

Fusion Academy is a revolutionary community of learning that meets students where they are. Through
positive relationships and personalized learning solutions, we unlock academic potential and create
opportunities for emotional and social growth.
Fusion Academy was founded by educator and entrepreneur Michelle Rose Gilman in 1989. Michelle
holds a bachelor’s degree in Special Education and her vision for Fusion began while working with
students transitioning from psychiatric day treatment programs. The original and first Fusion Academy
opened its doors as a full time private school in Solana Beach, CA in 2001. Fusion partnered with then
American Education Group (now Fusion Education Group) in December 2008. This new partnership then
began replicating the Solana Beach campus, culture, and model in different locations around the country.
Fusion now has over 50 campuses in operation across the country. Our schools can be found in
California, Connecticut, Illinois, Florida, Virginia, Washington, Texas, New York, New Jersey, DC,
Maryland, Massachusetts, and Pennsylvania. The organization is very proud of the fact that all Fusion
Academies located throughout the country are both regionally and nationally accredited; and we work
with our sister schools in order to continuously improve our approach to accreditation and our ongoing
study of student learning.
Fusion is a private, comprehensive middle and high school offering a personalized one to one teaching
model in the context of a warm and supportive learning environment. We serve students in a full time or
part time capacity in our academy, as well as provide tutoring and mentoring services. Fusion offers
programs before, during, and after enrollment: Life Skills, Classes for Credit, Summer School, Homework
Support, Transitions Program, Tutoring, Wellness, and Post-Secondary Planning.
Relationships are central to the educational practice at Fusion. The entire faculty integrates and facilities
academic, social, and emotional growth of each student through the lends of the strong student/teacher
relationship. Fusion Academy is an independent, co-educational school serving students in sixth through
twelfth grades. All students receive a completely customized educational plan including class schedule
and course level. All Fusion classes are taught with a ratio of one student to one teacher- in every subject
and every grade. We are the only school that truly teachers in a ratio of one to one for every class, and
we are proud to do it exceptionally well.
We serve a unique student body such as gifted students, students who process information better in a
smaller group environment, students who are working actors, high level athletes who may need a unique
schedule, student who may benefit from a customized approach, and students with whom a traditional
classroom setting may not best fit for them for a variety of reasons. Our students can also have mild to
moderate learning differences such as ADHD, depression, school avoidance, social challenges, or
anxiety. Fusion believes that learning is a personal process and that optimal learning occurs through
individualized, one to one instruction fostered by a trusting, mutually respectful relationship between
student and teacher. Fusion’s teaching pedagogy utilizes research based methods and strategies
grounded in studies conducted by experts such as Robert Marzano, Linda Darling Hammond, Sir Ken
Robinson, Carol Dweck, Rick Lavoie and many others. We affirm that students learn best when they are
actively engaged in their own educational development and can make meaningful connections between
learning and life.
We notice that, over time, the student/teacher relationship develops into a mentee/mentor partnership.
Committed learning occurs when the pace, structure, and instructional methods are designed to support
the individual’s strength, preferences, and areas of need. Fusion develops creative programs that are
flexible and customized to each student. There is social-emotional component embedded in each course
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delivered because it is our philosophy that students need love and social/emotional support in order to
engage with the academic content knowledge. We adhere to the LOVE MOTIVATE TEACH model, and
believe that we are able to change the world, one child at a time.

At Fusion, we believe:
all students can learn
no child should be disenfranchised
in the direct relationship between emotional achievement and overall success
positive relationships are the key to unlocking the potential in every student
in the power of one-to-one classroom to ignite a student's passion for learning

At Fusion, we create a supportive community of learning where students can find success and connect
meaningfully to others, and we prepare students to meet the world head on with confidence and
competence through the following approach:

We are pleased to submit the following material to operate a nonpublic school to the Andover
Public Schools School Committee. Pursuant to Massachusetts General Law c. 76, § 1, which
states that “…school committees shall approve a private school when satisfied that the instruction
in all the studies required by law equals in thoroughness and efficiency”, the information presented
aligns with the Department of Elementary and Secondary Education standards for private school
approval.
3

1) POPULATION TO BE SERVED
A. Admission Criteria
Fusion Academy is a private school where staff and students are respectful of one another
regardless of differences in age, gender or gender orientation, disability, religion, sexual
orientation, race, personal beliefs, and /or opinions.

Due to the nature of Fusion’s unique educational delivery model of one teacher and one student in
every class, Fusion is able to successfully meet the needs of diverse students in grades 6-12. In a Fusion
one-to-one classroom, the educational experience is completely customized to support engagement
and ignite passion for, and access to, learning. Classes are self-paced, and course material is presented
in ways that suit students’ individual interests, strengths and challenges. We admit a wide range of
students who are seeking a personalized approach to their education. Fusion intentionally does not
set specific enrollment criteria, and instead seeks to mutually identify, through a variety of documents
and experiences, that a student is likely to thrive in our unique environment. All prospective students
and parents must meet personally with the Head of School, for an in-depth Intake meeting. Based on
the individual history and goals of each student, the Head of School will evaluate if Fusion Academy
can provide the student with the best educational experience, to meet the student’s academic, social
and emotional needs. Two important determining factors considered is the student’s own desire to
join the Fusion community, and the Fusion team’s confidence that we can support the student in
achieving their goals. Fusion students must want to work collaboratively with teachers in class, as well
as be able to work independently within the homework café. Although the student teacher ratio at
Fusion is one teacher to one student (1:1) for all academic coursework, Fusion does offer small group
instruction for six to eight students in supplemental project based learning opportunities. In a Fusion
one-to-one classroom, the educational experience is completely customized to ignite a student’s
passion for learning. Classes are self-paced, and course material is presented in ways that suit
students’ individual interests, strengths and challenges.
All Fusion campuses are accredited by a variety of accrediting agencies. Fusion Andover will establish
accreditation with AdvancED and with the New England Association of Schools and Colleges (NEASC).
Students who wish to enroll with Fusion are encouraged to ensure their previous school has also been
accredited, so that all credits obtained for graduation meet the accreditation standards.
The school will also develop a profile of its student body that defines the range and type of students
suitable for admission. Most Fusion students attending our other 50 Fusion campuses across the
country reside in semi-urban regions, attend grades 6th – 12th and tend to describe themselves as
students seeking an out-of-the-box approach to education. Our students represent a diverse range of
learning needs and life goals; they seek a highly personalized, flexible approach to education offered
through the Fusion model of teaching, learning and mentoring. Many students self-identify or have
been diagnosed as having learning differences (giftedness, ADHD, dyslexia, etc.) while other student
may seek an alternative to traditional or public school settings. Additionally, some students are also
professional/semi-professional actors, athletes, artists and philanthropists who require an alternative
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schooling schedule in order to accommodate their unusual rehearsal, travel and/ or training
schedules. Fusion Education Group established a non-profit scholarship fund to help future families
with tuition expenses.
As Fusion becomes further established, the school will utilize a variety of data collected from students
and graduates in evaluating admissions procedures. Fusion Andover will utilize survey data from
students and parents, alumni surveys, standardized test scores, and goal attainment as a variety of
ways to measure performance in the social, emotional, and academic fields. We use the data and
growth from year to year to set goals and listen to the voices of our campuses, and Fusion Andover
will be no different.

B. School Enrollment
While there are no students currently enrolled, our projected enrollment will be approximately
75 students in grades 6th through 12th.

2) PHYSICAL PLANT/SAFETY
A. The school shows evidence of current:
i)
ii)
iii)
iv)
v)
vi)

Certificate of Occupancy
Fire inspection
Safety inspection
Elevator inspection, if applicable
Compliance with lead paint poisoning prevention (for children under 6 years old)
Compliance with other applicable federal and state health and safety standards (e.g.,
PCB, asbestos inspections, handicap accessibility)
vii) Copies of valid safety and health inspection certificates
It is the protocol of all Fusion facilities to verify and comply with all required local and state
occupancy requirements prior to operation of a school campus. The Andover campus will provide
evidence of the compliance prior to occupancy.

B. The site, plant, and equipment adequately support the program and are operated to
ensure the safety and health of the students.
Fusion Andover will provide a safe and healthy place for students, parents, teachers, and the
community to come together with common goals. In addition to Fusion's consistent efforts to ensure
each school is clean and well-maintained, the campus culture and home atmosphere is essential to
the mission. The campus will undergo SEC training in Security, Active Shooter, and Intruder training.
Teachers and students undergo regular fire drills and evacuation practices. The campus will have a
first aid kit and a number of CPR and AED certified faculty members.
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Fusion Academy Andover will have a comprehensive Crisis Management Plan that is clearly
understood by its faculty, students, and parents. Copies of the Crisis Management Plan are stored
thought the school so that they can be accessed in case of an emergency. Emergency evacuation drills
are conducted on a regular basis to ensure that all faculty and students know what to do and where
to go in case of an emergency. The Crisis Management plan is audited quarterly so that any changes
to faculty or procedures can be updated and shared with all members of the school community.
Within the Crisis Management Plan there are local, state, and federal regulations that are clearly
identified. Floor plans and a copy of the Crisis Management Plan will be shared with local authorities
to ensure that they acknowledge and accept the school's protocols.

3) CURRICULUM
The curriculum offered is "equivalent" to that offered in the local school system generally
and, specifically, in terms of the following instructional areas:
i) mathematics
ii) science and technology
iii) history and social science
iv) English
v) foreign languages
vi) the arts
vii) physical education

Fusion’s curriculum is designed to be equivalent to and comply with Massachusetts State Curriculum
frameworks and standards. For detailed course catalog and information see the original application
documents.
In addition to core academic subjects of Math (including a minimum year of Algebra 1), English, Physical
Education, Health, Social Studies, Science, Art and World Languages, Fusion offers a number of electives
that motivate and inspire. Curriculum is offered in three course levels found in each subject: Essential,
College Prep, and Honors. The levels vary in subject matter and difficulty, and prepare students in
different ways.

All Fusion instruction is delivered face-to-face, and all courses are taught at the Fusion campus. Fusion
teachers and staff work together to support the unique social, emotional and academic needs of our
students. The curriculum is presented in person (not on-line) in a one-to-one instructional format which
affords opportunities for the teacher to develop lessons that promote critical thinking activities, problems
solving, and applying concepts in content-specific activities. This also supports the student as she/he
works to identify the learning strategies that work for them and how to use them to improve their overall
academics.
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Upon entering a classroom, students are put at ease by teachers trained to lead with love and empathy.
We believe that students are at their best when they feel loved and motivated to learn. From that
platform, teachers can deliver content- and skill-based instruction that focuses on a student’s interests
and ability level. Fusion is proud of our curriculum design and delivery within each class. As noted during
a recent NEASC accreditation visit to our Greenwich campus in CT:
“The one-on-one relationships spurred engaged learning in the classrooms, helped the students feel
known and valued, took students' needs and interests as learners into account, and created an
atmosphere of warmth and inclusion throughout the campus.”

All students received a completely customized educational plan including class schedule and course level.
We serve a unique student body such as gifted students, students who process information better in a
smaller group environment, students who are working as actors, high level athletes who may need a
unique schedule, students who may benefit from customized approach and students with whom a
traditional classroom setting may not be the best fit for them, for a variety of reasons. At Fusion we believe
that learning is a personal process and that optimal learning occurs through individualized, one-to-one
instruction fostered by a trusting, mutually respectful relationship between student and teacher. Utilizing
research-based methods and strategies grounded in studies conducted by experts such as Robert
Marzano, Linda Darling-Hammond, Sir Ken Robinson, Carol Dweck, Rick Lavoie, Carol Ann Tomlinson and
Leo Buscaglia’s model of love in the classroom, we affirm that students learn best when they are actively
engaged in their own educational development and can make meaningful connections between learning
and life.
Fusion Academy uses the mastery learning model, which is an instructional method based on the
philosophy that all students can learn if they are provided with the appropriate learning conditions and
time. In practice, mastery learning is a method whereby students are not advanced to a subsequent
learning objective until they demonstrate proficiency with the current one. Students must demonstrate
at least a 70% proficiency on the course objectives and standards through various formative and
summative assessments in order to complete the course. With our mastery learning model, each student
works toward standards at their own pace, and curriculum is individualized and customized in ways that
optimize student interest. Upon completion of a course if a student needs additional instructional time to
demonstrate mastery of the content, they will enroll in additional instructional with their teacher until
they are able to demonstrate mastery in the subject matter. As student’s complete homework for
coursework each week, they may need additional time on Fridays to complete all required homework.
Friday’s are generally considered to be “Mastery Day”, when students can attend Fusion’s homework café
to complete all assigned homework and/or they may have additional class time with their individual
instructors to ensure they are completing each class with 70% or higher proficiency.
Supplemental materials are used to augment the core curriculum, especially when students are having
difficulty with grade level instructional materials. The expectations for each course taught are laid out in
each student's curriculum map, which identifies what the standard the student is working on as well as
the student's progress toward mastery. Fusion's graduation requirements prepare students to attend
four-year schools and all students will work with our Director of Student Development and Post-Secondary
Counselor to review their post-graduation goals to ensure they are on-track not only for graduation, but
also to meet their post-secondary aspirations.
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The Fusion curriculum provides the course outline, pacing, and learning outcomes for all students. At
Fusion Academy we employ a number of research- and evidence-based educational methods in order to
provide optimal learning conditions for our students:
i. All curriculum is written to adhere to Common Core Standards designed to create consistency and
strengthen abilities for a wider range of students in order to be more successful in higher learning
and more competitive with global educational standards.
ii. As we update our curriculum annually, we utilize Understanding by Design, developed by Grant
Wiggins and Jay McTighe, allowing our students and teachers to start with the overall end goal in
mind. This research-based method of curriculum design focuses on creating enduring
understandings for each student by asking and answering essential questions of the course and
concentrating on a student's abilities.
iii. Fusion Academy implements a Mastery Learning Model, which only allows a student to move
forward in the curriculum if that student has demonstrated they have mastered the material in
each unit taught. This allows for a firm educational foundation to be built for each student in each
subject, and also fills any gaps in information or learning that occurred in previous environments.
Teachers teach lessons using Albert Bandura's Social Learning Theory. Daily curriculum is formatted using
the “I Do, You Do, We Do” method of learning in order to build a greater level of comfort with the material,
as well as teach students to be observant and collaborative.

NCAA Approval


Fusion Academy also offers courses that are aligned with the National Collegiate Athletic
Association (NCAA). The NCAA core course list continues to be active and maintained to reflect
Fusion’s current course offerings. There are currently core 137 courses available to students.

Specialized Courses:
Wellness
Fusion's wellness program rounds out the academic experience for our students, providing a
greater balance and offering opportunities for social, emotional, and personal growth. It is a one
semester course that is a Fusion specific graduation requirement. Students attend sessions across
four wellness elements—Healthy Habits, Music Expression, Physical Wellness, and Art
Expression—as part of a customized program to achieve a more balanced life. This can be needed
for a number of reasons, such as high stress, anxiety, low self-esteem, poor body image, social
pressure, or substance abuse issues.
Life Skills
Life Skills is another Fusion-specific graduation requirement. This year-long course is completely
customizable for each student and is designed to help the student meet the SLOs. The purpose of
the course is to develop a student's ability to function in the three domains: Academic, Career,
and Personal/Social. This curriculum builds character assets, which foster resiliency and personal
growth, as well as prepares the student for their future success. Throughout the class, the student
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will gain a realistic portrayal of an autonomous lifestyle and the skills necessary to be independent
and self-sufficient. At the end of the class, the student should have skills to be a self-directed
learner, an effective communicator, and a more prepared individual to start their life after high
school. Students will regularly draw upon community resources as they can be integrated into
their readings and research.

Endorsement Program
Fusion Endorsements are designed to support students in their preparation for postsecondary plans. The Endorsement program encourages students to dive deeper into their area
of interest. In addition to Fusion graduation requirements, students who choose to graduate with
a focused Endorsement must complete at least 30 additional specialized credits. We offer
Endorsement focus in the following areas:







STEM
STEM – Technology
World Language
Humanities
Visual & Performing Arts
Leadership

4) EDUCATIONAL MATERIALS
Textbooks and individual instructional materials, including computers and other
technology, are adequate.
Due to the one-to-one instructional model, Fusion teachers are able to differentiate instruction for
each individual student. Teachers utilize a variety of techniques that incorporate strategies in
checking for understanding while applying the levels of Bloom’s Taxonomy. In order to meet students
at the crossroads of their learning and emotional needs, we promote and have adopted many
classroom instructional materials and strategies, including but not limited to:










use of video to promote engagement and comprehension
use of audiobooks (through Audible and YouTube) for struggling readers
hands-on and experiential learning opportunities for those tactile learners, such
as the use of manipulatives in Math
use of discussion-based lessons for students with a more interpersonal modality
collaborative Google Documents for visual learners and students who need
more immediate feedback
chunking assignments for students who struggle with attention span and/or anxiety
low-stakes assessments for students who struggle with anxiety
use of multiple mastery opportunities for students to show they can meet objectives
use of frequent modeling and guided instruction
9




use of easy-to-follow steps for students with attention issues or who are easily
overwhelmed
State approved textbooks

Using these and other teaching strategies, we strive to ensure that our students achieve the goal of
becoming independent, critical thinkers who possess literacies across multiple disciplines; use higherorder thinking skills to problem-solve; are effective oral and written communicators; can work
autonomously, collaboratively, and as leaders; are lifelong learners who demonstrate innovation and
creativity; and engage in global discourse.
Fusion Academy goes above and beyond to make sure that their staff and students have more than
adequate resources available such as additional textbooks, novels, and other classroom materials.
Homework Café spaces have standard school supplies, as well as a Dell computer lab which allows
students the opportunity to complete homework assignments.
Science courses have lab components which align with state standards. Science and math teachers at
Fusion make it a priority to incorporate various forms of technology into the classroom, including Vernier
probe ware, PhET online simulations, and game-based learning programs like Kahoot and IXL. In addition,
VR headsets are available for Anatomy and Physiology students to virtually explore the very human body
systems that they are learning about in the classroom. STEM based collaborative activities are also
important for our students and efforts are made to create group field trips that highlight the STEM fields,
bringing the curriculum to life.
For special programs such as art and music, supplies such as paint, paper, sketchbooks, brushes, pencils
and charcoal. The art studio is also supplied with a Mac desktop and laptop to meet the needs of the
Graphic Design and Photography students. In addition, a Wacom Tablet is utilized to enhance the usage
of Photoshop and Adobe Illustrator for the Advanced and Honors classes. The Recording and Music
Studios are supplied with Mac computers which have ProTools and Final Cut Software loaded onto them
for all recording needs. Instruments such as electric and acoustic guitars, bass, electric drum set, piano,
keyboards, midi boards, turntables are also included in the music studio.
Students have full access to both the physical library and the online database resources through their own
laptops or the student laptops provided in Homework Cafe. Fusion Academy is also subscribed to a
number of databases and educational resources such as Discovery Education, EBSCO Host, JSTOR, and The
New Yorker. Open Educational Resources and other digital resources, such as CK12 and OpenEd, are
beginning to be integrated into our LMS Buzz®, and have begun to be used more in the classroom. The
migration away from dependence on static resources is crucial in providing more relevant lessons to our
students.
Fusion Andover will use a Learning Management System (LMS) called “Buzz” and a Student Information
System (SIS) called “Genius”, both are designed for all faculty to easily follow a student's progress in the
classroom. Buzz allows teachers to post and log lesson plans, graded work, and participation grades that
can be viewed by the student and their parents. Genius gives teachers the ability to easily communicate
with parents by sending home daily summaries of each class session, to inform parents on the topic they
explored during class that day, how the student performed, and the student's affect. Teachers will have
the ability to share information privately with the other teachers on campus through the same platform
which can help the other team members adjust their lessons for the day depending on the specific needs
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of a child and assists teachers in making their classroom environment the most beneficial they can for
their student. The Buzz and Genius platforms will help our campus to fully communicate through the
entire chain of command, but the sense of community on campus between all of the faculty is what really
sets the campus up for success.
Students will have access to their own LMS Buzz account for assigned work directly from their teachers.
Teachers will have the ability to pull assignments and resources from other Fusion campuses across the
country and share directly with their students. The National Resource Library on Buzz is organized and
cataloged by subject and by level for easy access and ability to upload and share material with other
teachers.

5) SCHOOL STAFF
The instruction provided is "thorough and efficient" based on:
i) teacher qualifications
ii) adequate student/teacher ratio
iii) regular evaluation of staff
iv) the school principal reviews criminal offender record information (CORI) of current
and prospective employees and volunteers, as required by law
i. TEACHER QUALIFICATIONS
At Fusion Academy there are a wide range of professional educators and administrators focused
on meeting the needs of the students in accordance with the mission of the school. The Fusion
staff is maintained to fit the school's model of a one-on-one classroom. Before a staff member is
hired, appropriate measures are taken to ensure that they convey mastery in their field and open
mindedness and empathy in and outside of the classroom.
Teachers come to us through employee referrals as well as other Fusion locations. After a
candidate undergoes a skype or phone screening by the Assistant Director or Head of School,
multiple interviews are held between various Fusion administrators and department heads with
candidates to assess cultural alignment, aptitude and potential as a teacher and mentor. The next
part of the interview process involves Department Heads completing a series of “Content Checks”
to verify the candidate's ability to teach in specific content areas. The final stage of hiring involves
the Head of School / Assistant Director facilitating mock lessons with candidates to confirm they
have the teaching skills and emotional intelligence to work with our students. The 50 minute
sessions are then followed by a 30 minute debriefing session where the candidate and observers
can discuss the lesson and provide feedback. If a decision is inconclusive following the first mock,
the candidate may be given the opportunity to return and complete another mock lesson
incorporating the feedback that was previously given.
From the date of hire, teachers are trained to be self-reflective and growth-oriented. All staff
members must attend New Fusionite Orientation (NFO) to establish Fusion's expectations and to
familiarize the staff with Fusion culture and educational philosophies. Over the course of the
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academic year, campuses hold staff meetings which reinforce the mission, culture, and
expectations of Fusion Academy. Subject based summits are also coordinated across campuses
so that teachers may collaborate on best practice strategies, ideas, and material found to be
effective inside of the classroom. Finally, Fusion Academy offers regional professional education
development workshops so teachers have access to the most up to date and effective educational
practices.
New Fusionite Orientation (NFO) consists of two one-day intensive training workshops providing
engaging learning activities designed to familiarize and integrate new teachers and staff to
Fusion's culture and educational philosophy, and prepare teachers to personalize learning for
each student. During the first day of NFO new Fusionites focus on Fusion culture. New Fusionites
are introduced to the love, motivate, and teach approach. We believe that in order for a student
to learn, the teacher must first build a trusting, positive and professional relationship with the
student; and that when meaningful one-to-one relationships are nurtured, learning can happen.

Teachers utilized Research-based Principles of Learning in the classroom that require them to
demonstrate an understanding of:













Crucial role of Prior Knowledge in constructing new knowledge: A Student's Prior
Knowledge Can Help or Hinder Learning.
Optimal Organization for deeper learning: How students organize knowledge
influences how they learn and apply what they know
Motivation and Learning. Students' motivation determines, directs, and sustains
what they do to learn
Developing Mastery: To develop mastery, students must acquire component skills,
practice integrating them, and know when to apply what they have learned.
The key role and relationship of Practice and Feedback in learning: Goal-directed
practice coupled with targeted feedback enhances the quality of students' learning.
Student Development and Course Climate: Students' current level of development
interacts with the social, emotional, and intellectual climate of the course to impact
learning.
Metacognition in Promoting Self-Directed Learners: To become self-directed
learners, students must learn to monitor and adjust their approaches to learning
Lesson Planning (Practical Application)
Backward Planning using the Understanding by Design framework (Macro)
Individual Lesson Planning (Micro):
Using Fusion curriculum, participants backward plan, create, and practice delivering
individual session lessons to Fusion students. Each lesson will evidence the
principles of learning and utilize the Explicit Instruction Model

ii. STUDENT TEACHER RATIO
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The student teacher ratio at Fusion Academy is one teacher and one student in every classroom. We
affirm that learning is a personal process optimized through innovative, one-to-one instruction. This
model and teacher/mentor approach allows for this. We have observed greater success when the
student (or information gathered about the student) is driving the pace of a course, structure of class,
and instructional strategies used. The Fusion model is flexible and customized to each student, taking
individual strengths, areas of challenges, and personal preferences into account. While committed to
our students' academic learning, we are equally invested in their social, emotional and relational
growth and well-being.

iii. REGULAR EVALUATION OF STAFF
Fusion values the opportunity for growth, and our staff continually receives feedback at all levels (see
table 1.0 below). Teachers are supervised and evaluated by the Department Heads, Assistant Director
and Head of School. All observations are designed to ensure that schoolwide learner outcomes are
being met and that students are learning to their fullest potential. Observations also give teachers
the opportunity to receive guidance and support from the Leadership Team, and allows them to grow
as professionals.
Typically, the member of the administration will sit unobtrusively in the classroom while the teacher
conducts their usual lesson. Afterwards, the administration member will provide both verbal and
written feedback on the quality of the lesson. This will include both areas of strength and
improvement. Each teacher is observed and given feedback by Department Heads and Assistant
Directors multiple times a year.
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Table 1.0 Staff feedback documents
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Those responsible for leadership engage in periodic self-evaluation of their performance. The
Leadership teams are evaluated by staff in surveys. The Head of School is evaluated using a 360
degree process, annually by the Regional Vice President of Operations and Regional Area Manager

CRIMINAL BACKGROUND CHECKS
Fusion Andover will comply with and conduct background checks in accordance with Massachusetts
regulations. The Massachusetts Department of Elementary and Secondary Education (DESE) requires
all private and public elementary and secondary schools to obtain fingerprint-based criminal
background checks for all applicants, employees, substitute employees, apprentices, interns, or
student teachers who have the potential for direct and unmonitored contact with children. 603 CMR
51.02-51.03. This includes any individual who regularly provides school-related transportation. 603
CMR 51.03(1).
Fingerprint-based background checks must be conducted every three years (note: employee does not
need to be fingerprinted more than once). M.G.L. c. 71, § 38R. However, schools may rely on
“suitability determinations” made by other Massachusetts schools if the individual meets certain
criteria. 603 CMR 51.06(3).
Private schools may obtain fingerprint-based criminal background checks on volunteers and
subcontractors who perform work on school grounds or with students, but are not required to do so.
603 CMR 51.03(2).
Fingerprint-based background checks are required in addition to Criminal Offender Registry
Information (CORI) and Sex Offender Registry Information (SORI) Checks.
Sex Offender Registry Information (SORI) checks will also be conducted as authorized by the
Commonwealth of Massachusetts Sex Offender Registry Board and MGL c. 6, §. 1781. Requests for
Sex Offender Registry Information will be made to the Sex Offender Registry Board which will provide
a report that includes the following information for individuals the Board has classified as a level 2
(moderate risk) or level 3 (high risk) offender: 1) whether the person identified is a sex offender with
an obligation to register; 2) the offense(s) for which the offender was convicted or adjudicated and 3)
the date(s) of the conviction(s) or adjudication(s).
As with CORI checks, SORI used for employment purposes shall only be accessed for applicants who
are otherwise qualified for the position for which they have applied. Determinations of suitability
based on background checks will be made consistent with this policy and any applicable law or
regulations. To the extent possible, the practices and procedures utilized for CORI checks will also be
followed SORI checks.
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CORI POLICY
This policy is applicable to the criminal history screening of prospective and current employees,
subcontractors, vendors, volunteers and interns, professional licensing applicants, rental or leased
housing applicants, and state, county, and municipal employees and applicants as those terms are
defined in M.G.L. c. 268, § 1.
Where Criminal Offender Record Information (CORI) and other criminal history checks may be part of
a general background check for employment, volunteer work, licensing purposes, or the rental or
leasing of housing, the following practices and procedures will be followed.
I.

CONDUCTING CORI SCREENING

CORI checks will only be conducted as authorized by the DCJIS and MGL c. 6, §. 172, and only after a
CORI Acknowledgement Form has been completed. If a requestor is screening for the rental or leasing
of housing, a CORI Acknowledgement Form shall be completed for each and every subsequent CORI
Check. A CORI acknowledgement form shall be completed on an annual basis for checks submitted
for any other purpose, provided, however, that the requestor has adopted the language from the
DCJIS CORI Acknowledgment Form that notifies individuals that their CORI may be requested at any
time within the one year that the acknowledgment form is valid. If the requestor has not adopted the
DCJIS CORI acknowledgment form language, then it must ensure that an acknowledgement form is
competed for each and every subsequent CORI check.
II. ACCESS TO CORI
All CORI obtained from the DCJIS is confidential, and access to the information must be limited to
those individuals who have a “need to know”. This may include, but not be limited to, hiring managers,
staff submitting the CORI requests, and staff charged with processing job applications. (Requestor
Organization Name) must maintain and keep a current list of each individual authorized to have access
to, or view, CORI. This list must be updated every six (6) months and is subject to inspection upon
request by the DCJIS at any time.
III. CORI TRAINING
An informed review of a criminal record requires training. Accordingly, all personnel authorized to
review or access CORI at (Requestor Organization Name) will review, and will be thoroughly familiar
with, the educational and relevant training materials regarding CORI laws and regulations made
available by the DCJIS. Additionally, if (Requestor Organization Name) is an agency required by MGL
c. 6,s. 171A, to maintain a CORI Policy, all personnel authorized to conduct criminal history
background checks and/or to review CORI information will review, and will be thoroughly familiar
with, the CORI Policy.
IV. USE OF CORI IN BACKGROUND SCREENING
CORI used for employment purposes shall only be accessed for applicants who are otherwise qualified
for the position for which they have applied. Unless otherwise provided by law, a criminal record will
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not automatically disqualify an applicant. Rather, determinations of suitability based on background
checks will be made consistent with this policy and any applicable law or regulations.
V. VERIFYING A SUBJECT’S IDENTITY
If a criminal record is received from the DCJIS, the information is to be closely compared with the
information on the CORI Acknowledgement Form and any other identifying information provided by
the applicant to ensure the record belongs to the applicant. If the information in the CORI record
provided does not exactly match the identification information provided by the applicant, a
determination is to be made by an individual authorized to make such determinations based on a
comparison of the CORI record and documents provided by the applicant.
VI. QUESTIONING A SUBJECT ABOUT HIS/HER CRIMINAL HISTORY
In connection with any decision regarding employment, volunteer opportunities, housing, or
professional licensing, the subject shall be provided with a copy of the criminal history record,
whether obtained from the DCJIS or from any other source, prior to questioning the subject about it.
The source(s) of the criminal history record is also to be disclosed to the subject.
VII. DETERMINING SUITABILITY
If a determination is made, based on the information as provided in section V of this policy, that the
criminal record belongs to the subject, and the subject does not dispute the record’s accuracy, then
the determination of suitability for the position or license will be made. Unless otherwise provided by
law, factors considered in determining suitability may include, but are not limited to, the following:
(a) Relevance of the record to the position sought;
(b) The nature of the work to be performed;
(c) Time since the conviction;
(d) Age of the candidate at the time of the offense;
(e) Seriousness and specific circumstances of the offense;
(f) The number of offenses;
(g) Whether the applicant has pending charges;
(h) Any relevant evidence of rehabilitation or lack thereof; and
(i) Any other relevant information, including information submitted by the
candidate or requested by the organization.
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The applicant is to be notified of the decision and the basis for it in a timely manner.

VIII. ADVERSE DECISIONS BASED ON CORI
If an authorized official is inclined to make an adverse decision based on the results of a criminal
history background check, the applicant will be notified in accordance with DCJIS regulations 803 CMR
2.18, 2.19, 5.14, 11.12 (insert section applicable to your organization). The subject shall be provided
with a copy of the organization's CORI policy and a copy of the criminal history (unless a copy was
provided previously). The source(s) of the criminal history will also be revealed. The subject will then
be provided with an opportunity to dispute the accuracy of the CORI record. Subjects shall also be
provided a copy of DCJIS’ Information Concerning the Process for Correcting a Criminal Record.

IX. SECONDARY DISSEMINATION LOGS
All CORI obtained from the DCJIS is confidential and can only be disseminated as authorized by law
and regulation. A central secondary dissemination log shall be used to record any dissemination of
CORI outside this organization, including dissemination at the request of the subject.

SEX OFFENDER REGISTRY INFORMATION (SORI) CHECK POLICY
Sex Offender Registry Information (SORI) checks will also be conducted as authorized by the
Commonwealth of Massachusetts Sex Offender Registry Board and MGL c. 6, §. 1781. Requests for
Sex Offender Registry Information will be made to the Sex Offender Registry Board which will provide
a report that includes the following information for individuals the Board has classified as a level 2
(moderate risk) or level 3 (high risk) offender: 1) whether the person identified is a sex offender with
an obligation to register; 2) the offense(s) for which the offender was convicted or adjudicated and 3)
the date(s) of the conviction(s) or adjudication(s).
As with CORI checks, SORI used for employment purposes shall only be accessed for applicants who
are otherwise qualified for the position for which they have applied. Determinations of suitability
based on background checks will be made consistent with this policy and any applicable law or
regulations. To the extent possible, the practices and procedures utilized for CORI checks will also be
followed SORI checks.

6) ADMINISTRATION
The school has a clearly defined organization that facilitates its objectives.
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The school leadership and administration provides and maintains a structure to facilitate the effective
functioning of the school, including the participation of faculty in decision-making, in upholding Fusion’s
Mission Statement to help each student flourish emotionally, socially academically through positive
mentoring relations, and personalized educational experience.
Fusion has clear administrative and faculty policies, charts, and handbooks that define roles,
responsibilities, obligations and rights. These policies and practices are articulated for each position in
Fusionology, our online operations manual that is continually revised in order to provide transparent
communication to all Fusion Academy employees. Fusionology contains policies on a wide variety of
subjects, including Culture, Academic Program, Support Services, Admissions and Enrollment, Campus
Operations, Procurement, Business Operations, Human Resources, Information Technology, Marketing
and Outreach, Parent Experience, Staff Experience, Student Experience, and Campus Events. Further, each
of these subjects contains numerous subheadings, each of which is instantly accessible on Fusion’s staff
website. All of this makes Fusion’s policies instantly accessible for the entire Fusion staff.
The Fusion Academy administrative team consists of the Head of School, Director of Admissions and
Outreach, Assistant Director, Director of Student Development, Director of the Homework Café, and the
Director of First Impressions. All team members are well versed in our schoolwide learner outcomes and
the school’s Mission Statement and the focus of their work is to support student outcomes to their fullest
capacity. The following shows the key roles and responsibilities of each member of the administrative
team:
Head of School - The Head of School (HOS) is the principal manager at our campus who is responsible for
ensuring the campus provides the Fusion program to the community while maintaining the Fusion culture
and consistently exceeding budgeted enrollment and financial targets. Major concerns for the HOS
include:
 Culture
 Program Quality
 Parent Satisfaction
 Staff Satisfaction
 Labor & Expense Management
The HOS is ultimately responsible for overall financial results, staff management issues, strategic planning,
school-wide communication, final admissions, emergency issues, staff selection and development,
academic program quality and results, parent loyalty, enrollment, budgets, and communication with
Fusion Education Group.

Assistant Director - The Assistant Director is the academic lead on the campus ultimately in charge of:







Academic Results
Teacher Development
Buzz/Genius Supervision
Gradebooks, Course Closures, Review of Transcripts
Management of Department Heads
Staff hiring, on-campus onboarding and orientation
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 Periodic Classroom Observations and Check-ins for new teachers

The Assistant Director provides staff with pedagogical expertise and strong ability to respond to student
issues, assists with staff hiring and training, supports with staff issues, manages the Department Heads,
and ensures academic integrity and quality control.

Director of Admissions and Outreach - The Director of Admissions and Outreach (DAO) is in charge of:







Outreach to the community (prospective students, parents)
Marketing
Admissions
Professional contacts & events
Community events to promote awareness of Fusion in the local area
Professional development for faculty and the greater Fusion community (Community Education
Nights)

The goal of the DAO is to help the campus exceed student enrollment goals by effectively promoting the
Fusion brand in the community to build awareness and cultivate a strong sense of credibility through
various outreach channels, constantly developing and maintaining genuine relationships with
professionals and families, and driving increased inquiries.

Director of Student Development - The Director of Student Development (DSD) is in charge of the student
experience through:






Student course planning
Student scheduling
Continued planning & family meetings
Contract process
Student schedule changes

The DSD is responsible for many of the more technical aspects of the student experience at Fusion, making
sure that students day to day classes run smoothly. In particular, the DSD works with students and families
to line up the appropriate classes for the student and matching students to teachers based on teacher
availability, previous work with the student, and personality and subject matter alignment to make sure
that the student has the best experience possible. Additionally, the DSD works most directly with families
after students are admitted on finances and contracts to make sure that families are all set with the classes
and packages that they have paid for.

Director of First Impressions - The Director of First Impressions (DFI) is in charge of:
 First Impressions Management including visitor welcome, school upkeep, and managing phones
 General Administrative Support
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Ordering Supplies
Maintaining the library
Communication support including updating website, misc. support
Maintaining campus staff and student records
Compliance and Safety Support

The DFI plays a critical role in building and maintaining a positive image of Fusion both on campus and
within the community. The DFI is responsible for many critical administrative duties for our campus
including ordering and maintenance of school and safety supplies, supervision of staff and student
records, and finally creating a positive and welcoming environment for all enrolled students and
prospective students and parents.

Director of Homework Cafe - The Director of the Homework Café is ultimately responsible for ensuring
the Homework Café (HC) meets brand promise by:
 Supervising and managing the Homework Café operations and HC teachers
 Promoting and developing a comprehensive, well-rounded student social experience
 Maintaining close connections with students, parents, and staff to guide progress towards
academic and social goals
 Setting the agenda and running weekly student meetings that take place in the HC
 Planning and supervising frequent student outings and fun events aimed at cultivating
camaraderie and cohesion among staff and students
 Supervising and proctoring productive spaces for students to work on homework assignments
and take assessments (quizzes and tests) outside of class when necessary.

The Director of the Homework Café works with the teachers and HC staff to ensure the safe and
productive environment of the Homework Café. In addition, considering the Homework Cafe is the
primary space for social interaction and the development of rapport among our students, the DHC works
to provide opportunities for our students to take on leadership roles, mingle and develop friendships, and
engage more deeply and enjoyably with the Fusion community.

7) RECORDS
A. The school maintains an adequate system of student records (e.g., attendance, health,
discipline, progress reports).
Fusion will maintain a student’s permanent school record (i.e. transcript with name, address,
phone number, parent information, course titles, grades, grade level completed and year
completed) for no less than 60 years. A student’s temporary record, which may include health
and all other records relating to the student, will be maintained for a shorter period of no less
than 5 years.
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Eligible students and parents will have the right to add relevant comments, information or other
written material to the student’s record or to request that information contained in the record be
amended or deleted (except for information inserted in the record by a team evaluation). Fusion
will make a decision as to whether the request will be granted and that decision will be final.
No individual or organization other than the parent, guardian, eligible student or school personnel
working directly with the student will be allowed access to a student’s record without specific
written consent of the parent, guardian or eligible student except in limited instances, as
permitted by MSRR.
Fusion may destroy misleading, outdated or irrelevant information contained in the temporary
record during the time the student is enrolled at Fusion, provided the parent, guardian or eligible
student has been notified in writing and given the opportunity to inspect and copy any of the
information prior to its destruction.

B. The student records are kept in a secure and organized manner that is consistent with federal
and state student record laws to the extent applicable.
Fusion policy will adhere to the Massachusetts Student Record Regulations (MSRR), which are
similar to FERPA. See 603 CMR 23.00.

C. The school maintains and timely provides transcripts in response to requests of students and
former students in accordance with G.L. c. 71, § 34A.
At Fusion, students over the age of fourteen (14) or a student’s parents will have access to the
entire student record. To request access to student records, an eligible person should contact the
school and submit a written request. Whenever practicable, Fusion will provide access to a
student’s records within ten (10) days after receipt of a request from an eligible student or parent.
Upon request for access, the entire student record shall be made available regardless of its
physical location. Student records maintained offsite may take longer to retrieve. In addition, the
school maintains and timely provides transcripts in response to requests of students and former
students. See G.L. c. 71 34A
D. The school is prepared efficiently to transfer transcripts of all students and former students to
the Massachusetts Department of Elementary and Secondary Education and/or other schools
should it cease operation, in accordance with G.L. c. 71, § 34G.
When a student transfers to a new school from Fusion, the entire student record will be released
to the new school upon request. Parents may receive a copy of the student record that is
forwarded and to request that Fusion amend any inaccurate or misleading information that they
feel may be contained in the student record.
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8) STUDENT SERVICES
The school provides adequate pupil personnel services for all students (e.g., health care
procedures, guidance and counseling programs, discipline policy).

Fusion Academy understands and takes very seriously the safety of all students enrolled in our
school. Therefore, we utilize a number of procedures and tools to ensure student safety while on
campus.


In accordance to Mass. Gen. L.ch. 119, §51A. if a school staff member has reasonable
cause to believe a child under 18 is suffering physical or emotional injury resulting from
abuse or from neglect are under an obligation to immediately report the condition
either to the Department of Children and Families or to the school administrator, who is
then responsible for notifying the Department of Children and Families. All staff
(including administrators, support staff, subs, and independent contractors) who have
contact with students are Mandated Reporters for child abuse. This training is
administered upon hire and annually. All personnel are required to sign an
acknowledgment that they are a mandatory reporter, understand, and will comply with
the law.



Fusion maintains updated health and immunization records for all full-time students.



Fusion does not employ a school nurse, and therefore we have guidelines and
regulations that inform how what medications can be administered to students (both
prescription and non-prescription), whether students can self-administer medication,
and how that medication is stored and tracked. There are strict guidelines that are
followed regarding information that parents must provide if their students have
medications that are to be stored on campus, as well as instructions that are provided
by each student’s physician.

The Academic Program is one part of the services we provide to our students and the larger community.
Outside of academic courses for credit, there are a multitude of educational, social, and emotional
experiences that we can provide for our students to include academic support, enrichment, executive
functioning, remedial instruction, study skills, standardized test prep, mentoring, post- secondary
guidance, transitions support, and more.
These services are available to our full-time students, our students who are with us for a single class-forcredit, and to the larger community too as TM (tutoring and mentoring).
The Post-Secondary Counselor (PSC) is someone with a specific expertise in college and post-secondary
counseling. This person must hold a certificate in college or guidance counseling or have significant
experience in college or guidance counseling in order to be qualified to be the PSC at Fusion.
The PSC provides:
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Annual consultation meeting for all FT families
One-to-one post-secondary navigation support and other specialized services
Internal support and program development for Fusion families and staff
Teaching of Fusion courses (where appropriate and qualified)

This is at the core of our mission, purpose, and belief that all students are unique individuals who have
unique academic, social, and emotional learning needs. We embrace a diverse range of students who
share the common need for alternative approaches to learning and teaching that honor their individuality.
We promote compassion, tolerance and wellness throughout our programs, curriculum and school wide
learner outcomes. We provide a learning environment where all Fusion students feel safe, nurtured and
cared for academically, socially and emotionally. Within the Homework Cafe, our Homework Cafe Director
monitors the social, emotional, and academic needs of our population.
In the protection of our students, our Genius (LMS) system has the capacity to send instantaneous
confidential student updates to all staff and faculty, when a member of the team is concerned or believes
the staff needs to be alerted to an issue. Every student is placed with a teacher that has been trained in
tolerance and patience that regularly exercises empathy and compassion. Fusion provides House Rules
for students that align with the Schoolwide Learner Outcomes promoting an atmosphere of compassion,
tolerance, emotional stability, and independent critical thinking in and out of the classroom. Students that
enroll at Fusion understand at time of intake that we are a community of learners that promote
understanding. For students who struggle with relating to other students or communities, Fusion has
designed a course titled Community Minds which helps students to recognize other perspectives and
helps them interact in healthy and socially appropriate ways. Community Minds is a course designed to
coach students through teachable moments and seize opportunities to make friends and healthy peer
relationships.
Fusion strives to bridge connections for students socially, emotionally, and academically between peers
and teacher mentors. One core piece of our program is that all homework is done on campus alongside
peers. Within our two study halls, the Silent Homework Cafe and the Social Homework Cafe, students sit
together to work and also for play. At all times, the Homework Cafes are monitored by the Homework
Cafe Director who helps with assignments and assessments, but holds a crucial part of our culture. The
Homework Cafe Director plans field trips, initiates clubs, and hosts events for students on and off
campus. The Homework Cafe Director is key in recognizing diversity of cultural experiences and finding
additional support for students. In this role, the Homework Cafe Director provides feedback to the
administration and teachers if work is too strenuous or complicated for a student, as well as any
conflicts or needs of the Homework Cafe space.

Due to the one-to-one nature of our program, it is rare that student discipline rises as an acute issue.
However, periodically we do encounter students who make decisions that do not align with our House
Rules. Fusion Academy House Rules are as follows:
FUSION STUDENTS WILL STRIVE TO BE:
 Respectful towards staff and other students, regardless of difference between age, gender, race,
religion, sexual orientation, personal beliefs, and/or opinions, disability or medical condition.
 Engaged in open and honest communication
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 Active participants in their own lives
FUSION ACADEMY STUDENTS WILL NOT:
 Put themselves or others in the way of physical harm
 Engage in any practice of bullying (in person, cyber or otherwise)
 Bring, sell purchase or use alcohol or illegal drugs on or near the Fusion campus
Fusion's philosophy of student conduct and behavior and addressing discipline issues is grounded in these
house rules. Behavioral consequences are individualized and based on the unique circumstances of
behavior and of the individual. As a general practice, students are mentored regularly by their teachers
and the campus staff. In most cases the staff is able to address the issue right away, and do so in a private
setting as to not embarrass the student. In some instances, however, student behavior may warrant
greater and more direct responses. Fusion Academy Andover will practice a "creative progressive
discipline" procedure. We provide opportunities for students to have one-on-one coaching conversations
with their Lead Teacher, or school administrators. If we are unable to be successful in helping students to
improve their behavior, the situation is brought to the Assistant Director and/or the Head of School.
Further steps with students may include conducting a parent meeting, teacher committee meetings, and
student being assigned to "Friday School", the creation of a Behavioral Contract, suspension from school
or possibly removal from Fusion Academy. However, in all cases, the circumstance and route of discipline
is handled on a case-by-case basis, with the Head of School having the final discretion of steps that are
taken. We believe that there is usually no "one right answer", and that each student's behavior will result
in a different approach. The Head of School is specifically trained using Fusion's "Creative Discipline
Toolkit", and utilize specific steps and procedures to ensure a positive outcome for all parties involved.

9) FINANCIAL SUPPORT
A. The school provides evidence of financial solvency and resources to sustain the
educational program

Fusion Academy Andover is supported by the accounting office of Fusion Education Group, located in
Grand Rapids MI. The accounting office has strong procedures and processes for several aspects of
accounting components that support the school and the parents. The school develops an annual budget
that undergoes an annual audit. At all times, the campus leaders conduct quality business and
accounting practices, including protections against mishandling of institutional funds. Fusion has an
annual budget that is developed with the Head of School, the Regional Vice President, and the
accounting team at Fusion Education Group (FEG) prior to each fiscal year. Distinct formulas are used
based on the number of students, staff and the maturity of the school. Each month, the Head of School
receives a profit and loss (P & L) statement and access to the general ledger. She then has a window to
review the draft, ask clarifying questions, and make any adjustments that are mutually agreed upon. The
Regional Vice President (RVP) reviews the P & L each month with the Head of School to monitor
revenue, spending, labor, and earnings before interest, taxes, depreciation, and amortization (EBITDA).
The Head of School also reviews this report with members from the leadership team to continue the
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ongoing conversation about spending decisions and enrollment. Together the leadership team conducts
a formal Monthly Presentation of Progress (MPOP) to the RVP. Additionally, FEG conducts regular audits
both internally and with a contracted outside auditing firm on a regular basis and follows all accounting
practices to protect against the mishandling of funds.
The school has adequate provision for insurance coverage related to property insurance, auto coverage,
theft, property damage, and certificates of insurance, and which are all handled by our Chief Financial
Officer at FEG.

B. The school presents documentation of its legal status. These may include copies of the
articles of incorporation and the certification of tax exempt status.
Detailed Articles of Incorporation have been presented.

10) STUDENT LEARNING TIME
The school provides adequate student learning time (length of school year and school day) and
hours of instruction in each subject.
The total number of learning hours offered for a middle school and high school student is 26 hours
per week for a full-time student. Additional learning hours may be needed based on the mastery
learning model.
Student schedules are customized for each student. Generally speaking, a student will be enrolled in
anywhere between 4-7 content courses per semester. Each student’s classes are block scheduled, so
they would have 3-4 of their classes on Mon/Wed and the other 3-4 classes on Tues/Thurs. In addition,
time is scheduled for small group instruction and project-based learning on Friday. Generally
speaking, students will have 1 hour of guided independent learning in the Homework Café assigned
to them for every hour of class time in a given day. Therefore, if a student has 3 hours of classes for
a specific day, they will also have 3 hours of Homework Café on their schedule as well. In total a
student will be expected to attend 6-8 hours per day at the school, however this may vary depending
on the student’s unique schedule.

11) STUDENT PERFORMANCE ASSESSMENT
The school periodically evaluates students' skills, competencies, and knowledge and
documents their progress.
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At Fusion, we want our students to flourish in a way that is authentic to their senses of purpose and
self. We support our students to discover, and achieve goals they want to attain. This begins with their
purpose in coming to Fusion, whether it be to graduate from one of our campuses, pursue credit
recovery or enrichment, or create a stronger foundation from which they can eventually thrive upon
a transition back to a more traditional setting. Once at Fusion, students actively pursue a variety of
academic, emotional, and social goals, with daily monitoring and support as well as regular checkpoints for self-reflection and evaluation by and with their teacher team. Lastly, we support our
students to explore, define, and pursue a meaningful post-secondary path.
Fusion regularly evaluates student skills, competencies and knowledge and goal attainment through
a system of continuous communication and daily formative evaluation. All students receive letter
grades in courses, with the exception of the “Wellness” class, in which they receive a Pass/Not Passed
grade.
The school uses a variety of assessment results to inform decisions in regards to how to best serve
the student and ensure that learning occurs. When a student enrolls, if applicable, their parents
provide the school with assessments including educational evaluations, neuropsych assessments, and
IEPs. The data in these documents inform the staff and teachers of specific needs and challenges that
students have, whether they are learning differences or emotional challenges.
Enrollment Assessments:
When our students first come to Fusion, it often takes time to understand how they learn and design
effective lessons that are optimized for their individual needs. Mindprint is an assessment tool that we
use to quickly and more deeply understand our students' learning needs. It is a one-hour, online
assessment that provides an overview of a student's cognitive strengths and weaknesses. It also offers
custom strategies and resources to help you adjust how we teach to foster student success. In addition
to the Mindprint assessment, students will also complete the Measures of Academic Performance (MAP)
assessment; a skills-based, growth-oriented, standardized exam focusing on the areas of mathematics,
reading, and language arts. In addition to being tested on their initial enrollment, students are also
annually assessed each subsequent fall while continuously enrolled. Data from this test indicates areas
for growth and remediation, along with areas of strength. Scores are stored over time to provide a
longitudinal look at progress.
Varied Student Assessments:
Each teacher has the agency to design the assessments for each course based on how effectively it
assesses a student’s mastery of the material and whether it supports each student’s learning strengths
and needs.
At Fusion, academic learning is infused throughout everything we do for individual students, and the most
challenging dimension to measure across students. This is because academic learning and teaching is so
deeply customized for our students, including the opportunities we create for students to demonstrate
their knowledge. We do not create one-size-fits-all assessments: our priority is to ask students to show
their mastery of skills and content in a way that is optimized for that individual. Every aspect of our
academic model leads to deep knowledge of individual learning, including one-to-one teaching; daily
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charting and communication with other teachers and parents; and wholly customized checks for
understanding, ranging from in-class discussion to quizzes to cumulative exams.
As a result, teachers can balance and tailor their assessments so that they have the appropriate rigor but
also give the students an opportunity to display their strengths and engage deeply with the assessments.
Other than tests and essays, teachers have employed assessments such as creative writing assignments
including screenplays, short stories, and musicals. Teachers may include an artistic component to
assessments and had students work with our art and music teachers to show cross-curricular skills and
understanding. Teachers may also choose to have students complete tests and quizzes in class while they
directly proctor them. Alternatively, teachers may reach out to the Director of the Homework Cafe (DHC)
to schedule a time for the student to take the test in the silent homework cafe under the supervision of
the DHC.
Senior Portfolios:
The Senior Portfolio demonstrates what a student has learned across the span of their high school
experience and how what was learned will inform next steps of the student’s life, whether that is going
to college or entering the workforce. It is a student-centered, innovative, and self-reflective project. The
creation and culminating presentation of the portfolio may span a full semester and represents a
collection of the student’s highest quality work, as well as newly written reflections. It is one of the most
complex and complete pieces of evidence of student learning that a Fusion student will complete before
graduation.
Student Performance and Projects:
As part of the Proof of Completion packet, student projects and assessments, both formative and
summative, are vital indicators of student growth. Student performance is often assessed in the daily
Genius communication as teachers will report to parents about the methodology, quality, and creativity
found in student work during a single session or over the course of an ongoing project. Every student
project has iterative processes which scaffold students toward more complex tasks until completion. Each
teacher defines and shares the rubrics for these processes and uses them in real-time to direct student
refinement toward completion of their projects.
Buzz (LMS) and Genius (SIS) record keeping:
Buzz and Genius charting are daily records of each session of a course. These are daily records assessing
content mastery, student performance (tardiness, attentiveness, time-management, etc.), student
process, expressions of social-emotional well-being, progress toward achieving personal IROC goals,
progress toward practicing schoolwide learning outcomes, homework and extended practice, project
deadlines, and any other pertinent and emergent information. This report is communicated to parents
and students to provide an ongoing and visible record of student progress during the semester.
Additionally, via Buzz, students have access to their grades and gradebooks that teachers update
periodically. Through this resource, students can view their overall course grade, graded assignments and
any teacher feedback and comments, and weighted category grades (i.e. homework, participation, tests
and quizzes, etc.) Grade progress reports are sent out via Buzz and Genius each month and are available
to parents and students.
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Our Buzz LMS allows teachers, students, and parents to monitor student progress and stay informed of
students’ achievement of the academic standards and schoolwide learner outcomes. Assignments and
grades show student progress and academic achievement daily, as well as homework assignments.
Through the course objectives, student abilities, essential questions, and enduring understandings built
into each course curriculum, teachers and administrators can see students’ progress towards the
Schoolwide Learner Outcomes and academic standards.
While Buzz facilitates learning management both in and out of the classroom, Genius holds student
information and distributes it to stakeholders, as needed. Every evening at 7:30pm, emails with daily
progress are sent to parents via the Genius system. If a student needs mastery sessions for a course,
parents are also notified via a mastery learning letter that teachers send through Genius. Once a course
has been successfully completed, parents are sent a course completion email through Genius with the
final grade.
Similarly, on the first day of every month, progress reports with formal grades are emailed to parents.
Genius also allows for teachers to track and mark students’ progress toward Individual quarterly goals and
schoolwide learner outcomes on a daily basis. The quarterly updated goals, student self-evaluation, and
teachers’ feedback are also emailed to parents.
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QUICK FACTS

FUSION ACADEMY
ANDOVER
3 Dundee Park Drive
Suite 102
Andover, MA 01810

T 866.259.1297
SCHOOL ADMINISTRATION
Head of School
Michelle Houlihan
Director of Admissions and
Outreach
Ryan Spellman
CLASS SIZE: 1:1
CORE PURPOSE

Create a fun, rewarding educational
experience that changes the life of
every single student through our
customized teaching and mentoring
approach.

ACCREDITATION
Fusion maintains regional
accreditation through the following
organizations:

AdvancEd (SACS, NWAC, NCA
CASI)
Middle States Association (MSA)
Western Associations of Schools
(WASC)
New England Association
(NEASC)
Fusion Academy Andover will open
with AdvancEd candidacy and pursue
accreditation through NEASC per the
approval timeline.

FUSION BEGINNINGS
Fusion opened its doors as a full-time private middle and high
school in Solana Beach, California in 2001. Today, Fusion has
52 campuses across the United States, including recently
opened schools in Newton, MA and Burlington, MA. Each
location remains true to Fusion’s mission: create positive
relationships in a one-to-one classroom to unlock the amazing
potential in every student

FUSION AT-A-GLANCE
• Accredited private school for students grades 6-12
• One student and One teacher in every classroom
• Tuition varies between $40,000 and $48,000 based on course load, pacing,
and support services
• More than 250 different courses offered at both college prep and honors
levels
• All course content is personalized for each student’s individual strengths,
interests, and learning style
• Electives for credit:recording arts, mixed media, graphic design, film
studies, acting, yoga, photography, and more
• Mastery Learning Model: students must master content at a proficient
level before advancing to subsequent learning objectives
• Daily guided independent study provides students with the opportunity to
dive deeper into content and develop mastery
• All homework is completed in the teacher-facilitated Homework Café®
before students leave campus for the day
• Academic tutoring, test preparation, post-secondary counseling, study
and skill development, transitions help, and other services are also
available
• Fusion partners with NWEA to administer the Measures of Academic
Progress (MAP) test

FULL-TIME ACADEMY | TUTORING | CLASSES FOR CREDIT

QUICK FACTS
WHO WE SERVE
Our students represent a diverse range of learning
needs and life goals; they seek a highly
personalized, flexible approach to education offered
through the Fusion model of teaching, learning and
mentoring. Many students self-identify or have been
diagnosed as having learning differences (gifted,
ADHD, dyslexia, etc.) while other students may
seek an alternative school setting. Additionally,
some students are also actors, athletes, and artists
who require an alternative school schedule.

REQUIREMENTS FOR
GRADUATION
ENGLISH

40 credits

MATHEMATICS

30 credits (40 recommended)

SCIENCE

30 credits (40 recommended)

HISTORY

20 credits

WORLD LANGUAGE

20 credits

PHYSICAL EDUCATION

15 credits

ECONOMICS

5 credits

GOVERNMENT

5 credits

VISUAL PERFORMING ART

10 credits

HEALTH

5 credits

LIFE SKILLS

10 credits

WELLNESS

5 credits

ADDITIONAL ELECTIVES

35 credits

TOTAL CREDITS

230

Courses taken above the minimum graduation
requirements in each department are counted as
elective credits.

WHERE DO STUDENTS GO
AFTER GRADUATION
Alderleaf Wilderness College
American University
Art Institute of San Francisco
Baylor University
Boise State University
California College of the Arts
California State University – Monterey Bay
Chapman University
College of Mount Saint Vincent
Concordia College-Selma
Davidson College
Drake University
Emerson College
Fordham University
Hamilton College
Ithaca College
Lake Erie College
Lone Star College
Xavier University
AmherstCollege
AverettUniversity
BeckerCollege
BostonUniversity
CaliforniaInstituteofTechnology
CaliforniaStateUniversity–SanBernadino
ClaremontMcKennaCollege
CollegeofWilliamandMary
CornellUniversity
DePaulUniversity
DrexelUniversity
EmersonCollege
GeorgeMasonUniversity
HampshireCollege
JohnsHopkinsUniversity
LakeForestCollege
LoyolaMarymountUniversity
MarylandInstituteCollegeofArts
NaropaUniversity
NorthwesternUniversity
PaceUniversity
PomonaCollege
QueensUniversityofCharlotte
RhodeIslandSchoolofDesign
SanDiegoStateUniversity
SanJoseStateUniversity
SchooloftheArtInstituteofChicago Stanford
University
SUNYBinghamtonUniversity
TexasTechUniversity
TheJuilliardSchool
TrinityUniversity
UniversityofArizona
UniversityofCaliforniaSantaCruz
NotreDameCollegeinOhio
PennState
PrattInstitute
QueensUniversityofCharlotte
RiceUniversity
SanFranciscoArtInstitute
SantaClaraUniversity
SchoolOfVisualArts,NYC
StevensInstituteofTechnology
SUNYCollegeatBuffalo
TexasTechUniversity
TheNewSchool
TuftsUniversity
HofstraUniversity
KalamazooCollege
LesleyUniversity
MacalesterCollege
MillsCollege
NorthCarolinaStateUniversity
NotreDame
PepperdineUniversity
PrincetonUniversity
RegisUniversity
SaintEdward’sUniversity
SanFranciscoStateUniversity
SarahLawrenceCollege
SeattleUniversity
StonyBrookUniversity
SyracuseUniversity
TheCollegeofWooster
TheOhioStateUniversity
TulaneUniversity
UniversityofCaliforniaLosAngeles
UniversityofCalifornia,Irvine
UniversityofDenver

Marist College
Montana State University
North Park University, Chicago
Otis College of Art and Design
Point Loma Nazarene University
Purdue University
Rensselaer Polytechnic Institute
Sam Houston State University
San Jacinto College
Savannah College of Art & Design
Smith College
SUNY at Purchase College
Temple University
The Evergreen State College
Towson University
University of Alabama
University of California Santa Barbara
University of California, Los Angeles
University of Georgia
University of Miami
University of Nevada, Las Vegas
University of Pennsylvania
University of Sciences
University of Tampa
Wagner College
University of Chicago
University of Hawaii
University of Michigan
University of North Texas
University of Rhode Island
University of Southern California
University of Texas at Dallas
Washington University of St. Louis
Yale University
Arizona State University
Bard College
Belmont University
Bowdoin College
California Institute of the Arts
California State University Northridge
Clark University
Colorado State University
CUNY New York College of TechnologyDickinson
College
Duke University
Emory University
George Washington University
Harvard University
Johnson & Wales University
Lawrence University
Lynn University
Menlo College
New York University
University of California at Berkeley
University of California, Berkeley
University of Colorado Boulder
University of La Verne
University of Minnesota
University of Notre Dame
University of Rochester
University of Southern California
University of the Pacific
Wellesley College
Art Institute of California
Baylor University
Berklee College of Music
Brown University
California Polytechnic State University – San Luis
Obispo
Carnegie Mellon University
Colgate University
Colorado University Boulder
Dartmouth College
Digipen Institute of Technology
Embry-Riddle Aeronautical University
Fashion Institute of Design and
MerchandisingGeorgetown University
University of San Diego
University of Tampa
University of Vermont
Whittier College
University of Liverpool (United
Kingdom)University of Mississippi
University of Oregon

QUICK FACTS
POPULATION TO BE SERVED
Our students represent a diverse range of learning needs and life goals. They seek a highly personalized, flexible approach to
education and appreciate Fusion's model of teaching, learning and mentoring. Many students self-identify or have been diagnosed with learning
differences while other students seek an alternative option. Additionally, some students are actors, athletes, and artists.

PHYSICAL PLANT/SAFETY

Fusion Andover submitted the final certificate of occupancy. It is protocol of all Fusion facilities to verify and comply with all required
local and state occupancy requirements prior to operation of a school campus. Fusion Andover has provided evidence of occupancy and all
inspections including health and safety.

CURRICULUM

Fusion’s curriculum is designed to comply with Massachusetts State Curriculum frameworks and standards along with adhering to
Common Core Standards. Fusion utilizes the research based method of Understanding by Design as a foundational approach to curriculum.

EDUCATIONAL MATERIALS

Due to the one-to-one instructional model, Fusion is able to offer differentiated instruction to each individual student. Teachers utilize
a variety of techniques that incorporate strategies of checking for understanding while applying Bloom’s Taxonomy. Some examples include:
state approved textbooks, experimental learning, formal assessments and discussion based lessons. Fusion uses “Buzz” and “Genius” as their
Learning Management System (LMS) and Student Information System (SIS).

SCHOOL STAFF

The Fusion staff is hired and trained to be experts in the model of a one to one classroom. At Fusion Academy there are a wide range of
professional educators and administrators focused on meeting the needs of the students in accordance with the mission of the school. Before a
staff member is hired, appropriate measures are taken to ensure that they convey mastery in their field and open mindedness and empathy in
and outside of the classroom. Fusion complies with and conducts background checks in accordance with MA state regulations (fingerprinting,
CORI, SORI).

ADMINISTRATION

The school leadership and administration provides and maintains structure to facilitate effective operations of the school .The faculty
participates in decision making and in upholding Fusion’s Mission Statement to help each student flourish emotionally, socially, and
academically through positive mentoring relations. The administrative team includes the Head of School, Assistant Director, Director of Student
Development, Director of Admissions and Outreach, Director of Homework Café and Director of First Impressions.

RECORDS

Fusion will maintain a student’s permanent record (transcript with name, address, phone number, parent info, course titles, grades,
grade levels completed) for no less than 60 years. A student’s temporary record, which may include health and all other records relating to the
student, will be maintained for a shorter period of no less than 5 years. Fusion policy will adhere to the Massachusetts Student Record
Regulations (MSRR), which are similar to FERPA.

STUDENT SERVICES

Fusion provides adequate pupil services for all students including: health care procedures, guidance programs, counseling programs,
and discipline procedures. This includes academic support, enrichment, executive functioning, remedial instruction, study skills, standardized
test prep, mentoring, post- secondary guidance, transitions support, and more.

FINANCIAL SUPPORT

Fusion Academy is supported by the accounting office of Fusion Education Group, located in Grand Rapids MI. The accounting office
has strong procedures and processes for several aspects of accounting components that support the school and the parents. The school develops
an annual budget that undergoes an annual audit. Additionally, FEG conducts regular audits both internally and with a contracted outside
auditing firm on a regular basis. Fusion follows all accounting practices to protect against the mishandling of funds. The school has
adequate provisions for insurance coverage related to property insurance, auto coverage, theft, property damage, and certificates of insurance
which are all handled by our Chief Financial Officer at Fusion Education Group.

STUDENT LEARNING TIME

Fusion's instructional program is equivalent. While Fusion's year round calendar spans 40 weeks and 191 instructional days, it will
generally align with Andover public school's calendar. Fusion's one to one mastery model affords a deeper and faster pace of learning than
group instruction (Bloom et al 1956) . The total number of student learning hours offered for a middle school and high school
student ranges from 23 to 31 hours per week for a full time student. Additional learning hours may be needed based on the mastery learning
model.

STUDENT PERFORMANCE ASSESMENT

Fusion regularly evaluates student skills, competencies, knowledge, and goal attainment through a system of continuous
communication and daily formative evaluation. All students receive letter grades in each course, and seniors complete a senior portfolio that
demonstrates what a student has learned across the span of their high school experience. Assessment of students includes: enrollment
assessments, MAP testing, individualized formative assessments, senior portfolios, summative assessments, and student progress through our
LMS which houses each student’s gradebook.
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Advisory on Approval of Massachusetts Private Schools
Pursuant to Mass. Gen. Laws c. 76, § 1
To:

School Committee Chairpersons, Superintendents of Schools, and Other Interested Parties

From: Jeffrey M. Nellhaus
Acting Commissioner of Education
Date:

October 2, 2007

School committees and superintendents of schools periodically ask about their responsibilities in approving private schools in their community. This
memorandum, which updates and replaces an advisory that the Department of Elementary and Secondary Education published in 1982, provides
guidance to local school officials on this issue.
In order to educate students of compulsory school age (6-16) in Massachusetts, a private school, including a school with a religious affiliation, must
obtain the approval of the school committee of the city or town in which the school is located. The Massachusetts compulsory school attendance law,
General Laws c. 76, § 1, sets the standard by which school committees must evaluate private schools. The pertinent section provides as follows:
For the purposes of this section, school committees shall approve a private school when satisfied that the instruction in all the studies required by
law equals in thoroughness and efficiency, and in the progress made therein, that in the public schools in the same town; but shall not withhold
such approval on account of religious teaching . . . .
A private school located in a town is required to seek approval from the school committee of that town, whether or not children from the town attend the
school. A school committee's approval under G.L. c. 76, § 1, means that Massachusetts children attending the private school may do so without violation
of the compulsory attendance law. School committee approval is neither an evaluation of program quality nor an endorsement of any particular school.
The decision to enroll a child in, or to withdraw a child from, a particular private school is one that parents must make.

Standards for Approval of Private Schools
In order to assist private schools in its district, the school committee should have a written statement of policy and procedures by which it considers and
acts upon private school applications for approval. Following are some suggested elements for such a policy. A policy should address:

the standard for private school approval under G.L. c. 76, § 1 ("equals in thoroughness and efficiency, and in the progress made therein,
that in the public schools in the same town.");
the procedures for school committee approval (application process, timetable, requested documentation, site visits, procedures for
periodic review of approval status, etc.);
other agency approvals that may be required (health, safety, building and fire inspections, etc.);
the records and materials the school is required to maintain; and
the criteria for measuring the "thoroughness and efficiency" of private school instruction in such areas as the program of studies and
curriculum, student performance assessment procedures, the length of school day and school year, staff distribution and qualifications,
textbooks and materials, maintenance of student records, and compliance with applicable federal and state laws.
These guidelines are suggested rather than mandatory; they are intended to assist school committees in developing a private school review process that
is open and reasonable. Because G.L. c. 76, § 1, does not specify the manner in which a school committee conducts its review process, school committees
are afforded wide discretion in developing their own policies. The only requirement is that a school committee apply its policies and procedures
consistently to all private schools located within its jurisdiction.
A sample of factors that a school committee may wish to consider in evaluating the "thoroughness and efficiency" of the instruction offered by a private
school is attached. The sample criteria are not mandatory, and the school committee may adopt or amend them in any reasonable way.

Approval of Private Special Education Schools
In addition to the school committee's approval responsibility, the Department of Elementary and Secondary Education has responsibility under G.L. c.
71B, § 10, to approve private schools that serve Massachusetts students with disabilities at public expense. That responsibility is further defined in the
Massachusetts Special Education Regulations (603 CMR 28.00) and the Regulations on Program and Safety Standards for Approved Public or Private
Day and Residential Special Education School Programs (603 C.M.R. 18.00) adopted by the Board of Education. The Department of Elementary and
Secondary Education conducts an extensive review of private schools that apply for such approval, including their curriculum, physical facilities,
personnel, and administration. Approval by the Department of Elementary and Secondary Education authorizes the private special education school to
enroll students with disabilities at public expense.
Neither the school committee nor the Department of Elementary and Secondary Education may delegate to the other its own statutory function for
approving private schools. By regulation, the Department may not approve a private school to serve publicly funded students with disabilities under G.L.
c. 71B, §10, unless the private school has received approval by the local school committee pursuant to G.L. c. 76, § 1. Notwithstanding the distinction
between the two approval functions, the Department recognizes that the programs offered by some private special education schools are so specialized
that it is difficult for the local school committee to assess the equivalency of the programs to those offered in the public schools. Therefore, with respect
to private special education schools, the school committee has a choice. The school committee may choose to perform its own evaluation of the school in
accordance with G.L. c. 76, § 1, and reasonable standards set by the school committee; or the school committee may designate a public school
representative, preferably a special educator, to participate in the Department of Elementary and Secondary Education's site visit review of the private
school program and grant or deny local approval to the school based on the information obtained from the joint site visit. This allows the school
committee to retain its independent statutory approval function while utilizing the special education expertise of the Department of Elementary and
Secondary Education in evaluating the private school program. A school committee wishing to participate in the Department's site visit review of a
private school should contact the Department's Program Quality Assurance Services unit ("PQA") at: (781) 338-3700, or consult the PQA website.

Frequently Asked Questions and Answers
1. does the Department of Elementary and Secondary Education or any other state agency have responsibility for approving
private schools for purposes of the compulsory school attendance law?
No. The responsibility to consider and act upon private school applications for approval rests solely with local school committees under G.L. c. 76,
§ 1. The New England Association of Schools and Colleges has a program for accrediting private schools. Obtaining such accreditation, however, is
voluntary and does not substitute for the approval of the local school committee required by state law.

2. If a school committee does not approve a private school, may the private school still operate as a school for Massachusetts
students of compulsory school age?
No; at least not for regular attendance purposes. G.L. c. 76, § 1, the Massachusetts compulsory school attendance law, requires private schools to
obtain the prior approval of the local school committee. Thus, attendance by a Massachusetts student between the ages of 6 and 16 at a private
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school operating without such approval would not fulfill the requirements of the Massachusetts compulsory school attendance law, and the
student would be considered truant.

3. does a private education program providing only after-school services (e.g., academic tutoring or language immersion)
require approval by the school committee under G. L. c. 76, § 1?
No. School committee approval is needed for compulsory attendance purposes and, therefore, is required only for regular day school programs.
School committee approval under G.L. c. 76, § 1 is not required for privately operated programs that provide educational or tutoring services to
students after school.

4. May a private school appeal a school committee's decision not to approve a private school to the Department of Elementary
and Secondary Education?
No. The Department of Elementary and Secondary Education does not have jurisdiction over local private school approvals. Under G.L. c. 76, § 1,
private schools are approved by the school committee of the town in which the private school is located. A private school that disputes a school
committee's or superintendent's decision may ask the school committee to review the matter. If the private school has a legal claim regarding the
approval process or standards, it may have some judicial recourse.

5. Must private schools meet the 900/990 hours and 180 school days minimum standards of the Board of Education's
regulations on Student Learning Time as a requirement for approval?
The Student Learning Time regulations, as such, do not apply to private schools. The stated purpose of the regulations is "to ensure that every
public school in the Commonwealth provides its students with the structured learning time needed to enable the student to achieve competency in
'core subjects' and 'other subjects.' 603 C.M.R. 27.01(2). Therefore, while the school committee may consider the total student learning time and
length of the school year at a private school in determining whether the school's program meets the statutory standard of "thoroughness and
efficiency," these factors are not required for approval.
Note: Private special education schools that are approved by the Department to provide services to publicly funded students with disabilities are
subject to state regulations on minimum school hours and school days. In addition, unapproved private special education schools in which
publicly funded students are placed pursuant to 603 CMR 28.06(3)(e) because an appropriate approved school cannot be identified must adhere
to state regulations on minimum school hours and school days for those particular students.

6. Once a school is approved, is the approval subject to renewal or periodic review?
Although not required by statute, school committees are encouraged to adopt a private school approval policy that incorporates a periodic review
of previously approved schools. School committees may also adopt a policy under which approval is valid until substantial changes are made in
the private school's program, at which point the private school must seek re-approval.

7. To what extent may a school committee be liable for damages incurred by a private school student, by virtue of its approval of
a private school?
The approval function that G.L. c. 76, § 1, imposes upon school committees is fairly limited. Thus, as long as a school committee acts reasonably
and in good faith in carrying out its statutory approval function, its potential liability is minimal. It would be advisable to make clear in school
committee policy and procedures, deliberations and votes on private school approval, as well as in correspondence with interested parties about a
particular private school, just how limited the school committee's responsibility is under G.L. c. 76, § 1.

8. Are any of the state mandates applicable to public schools made applicable to private schools by the phrase, "when satisfied
that the instruction in all the studies required by law equals in thoroughness and efficiency, and in the progress made
therein, that in the public schools in the same town?"
Various state laws set forth the subjects that public schools teach. See, for example, G.L. c. 71, §§ 1, 2 and 3; G.L. c. 69, § 1D. Generally, the
"thoroughness and efficiency" language in G.L. c. 76, § 1, should not be interpreted as extending particular public school mandates regarding
instruction and curriculum to private schools.

9. May a private school seek approval if its students are not residents of the town in which the school is located?
A private school located in a town is required to seek approval from the school committee of that town, irrespective of whether children from the
town attend the school.

10. Should a private school provide notification to the school committee prior to closing?
Yes. The private school should provide notice in a timely manner to the school committee from which it received approval pursuant to G.L. c. 76, §
1. In addition, once it has ceased operation, G.L. 71, § 34G requires the owner or administrator of the school to transfer transcripts of all students
and former students to the Department of Elementary and Secondary Education, except for students who are transferring to another public or
private educational institution. In that case, the private school must transfer the student's records to the school that the student will be attending.

11. Should a school committee notify the Department of Elementary and Secondary Education when it approves or disapproves a
private school?
Yes. Although the Department of Elementary and Secondary Education does not review, monitor, or investigate school committee decisions
regarding private school approval, it does require school committees to report such information to the Department. The form, Notification of
New Private School
requires the school committee to confirm that it has approved the private school, the date which the private school
commenced operation, and other basic information, such as the school's street and e-mail addresses. The Department must collect and track this
information for purposes of the various federal grant funds that it distributes to private schools.
In addition, the school committee should timely notify the Department of Elementary and Secondary Education if it has decided not to reapprove, or has revoked approval of, a private school, or if the school has closed. It is important for the Department to receive this information
promptly, especially if the private school at issue has a special education program that the Department has approved for placement of publiclyfunded students with disabilities.
The Department will refer inquiries regarding the approval status of a particular private school to the superintendent of the district in which that
school is located.

12. May a school committee delegate its authority to approve or disapprove a private school to the superintendent or another
school administrator?
No. Under G.L. c. 76, § 1, only the school committee has the authority to approve or disapprove a private school. However, the school committee
may designate the superintendent or another school administrator to visit the private school, review relevant documentation and make a
recommendation on approval to the school committee. The school committee may then vote to approve or disapprove the private school based on
the superintendent's recommendation.

Sample Criteria for Approval of a Private School by a School Committee
1) Population To Be Served
Admissions criteria; documentation of school's enrollment
2) Physical Plant/Safety
A. The school shows evidence of current:
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i) Certificate of Occupancy
ii) Fire inspection
iii) Safety inspection
iv) Elevator inspection, if applicable
v) Compliance with lead paint poisoning prevention (for children under 6 years old)
vi) Compliance with other applicable federal and state health and safety standards (e.g., PCB, asbestos inspections, handicap accessibility)
vii) Copies of valid safety and health inspection certificates
B. The site, plant, and equipment adequately support the program and are operated to ensure the safety and health of the students.
3) Curriculum
The curriculum offered is "equivalent" to that offered in the local school system generally and, specifically, in terms of the following instructional
areas:
i) mathematics
ii) science and technology
iii) history and social science
iv) English
v) foreign languages
vi) the arts
vii) physical education
4) Educational Materials
Textbooks and individual instructional materials, including computers and other technology, are adequate.
5) School Staff
The instruction provided is "thorough and efficient" based on:
i) teacher qualifications
ii) adequate student/teacher ratio
iii) regular evaluation of staff
iv) the school principal reviews criminal offender record information (CORI) of current and prospective employees and volunteers, as
required by law
6) Administration
The school has a clearly defined organization that facilitates its objectives.
7) Records
A. The school maintains an adequate system of student records (e.g., attendance, health, discipline, progress reports).
B. The student records are kept in a secure and organized manner that is consistent with federal and state student record laws to the extent
applicable.
C. The school maintains and timely provides transcripts in response to requests of students and former students in accordance with G.L. c. 71, §
34A.
D. The school is prepared efficiently to transfer transcripts of all students and former students to the Massachusetts Department of Elementary
and Secondary Education and/or other schools should it cease operation, in accordance with G.L. c. 71, § 34G.
8) Student Services
The school provides adequate pupil personnel services for all students (e.g., health care procedures, guidance and counseling programs, discipline
policy).
9) Financial Support
A. The school provides evidence of financial solvency and resources to sustain the educational program.
B. The school presents documentation of its legal status. These may include copies of the articles of incorporation and the certification of tax
exempt status.
10) Student Learning Time
The school provides adequate student learning time (length of school year and school day) and hours of instruction in each subject.
11) Student Performance Assessment
The school periodically evaluates students' skills, competencies, and knowledge and documents their progress.
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Private Schools
Accreditation, Registration, Licensing, and Approval

Accreditation: no requirements
Registration: requirements
Licensing: no requirements
Approval: mandatory
Attendance at a private school satis es the compulsory attendance requirement if the school is approved by the school committee.
Massachusetts General Laws (Mass. Gen. Laws) chapter (c.) 76, §1. (The “school committee” in Massachusetts is the local educational
agency.)
School committees will approve a private school when satis ed that its instruction equals the public schools in the same town in
thoroughness and e ciency and that private students are making the same progress as public school students. A school committee
may not withhold approval based on the school’s religious teaching. Mass. Gen. Laws c. 76, §1.
Teacher Certi cation
No state policy currently exists.
Length of School Year and Days
Massachusetts’ law does not specify a required length of school year for private schools. However, a memorandum put out by the
Massachusetts Department of Elementary and Secondary Education (Department) suggests a school committee include in the criteria for
approval adequate student learning time. Student learning time includes the number of school days, and hours in a school day. Advisory on
Approval of Massachusetts Private Schools Pursuant to Mass. Gen. Laws c. 76, § 1
(http://www.doe.mass.edu/lawsregs/advisory/100207privateschool.html).
Curriculum
There is no mandate regarding what courses private schools shall teach. The Department suggests that the “thoroughness and e ciency”
criteria can be interpreted to include approval based on the private school’s program of studies and curriculum. Advisory on Approval of
https://innovation.ed.gov/resources/state-nonpublic-education-regulation-map/massachusetts-state-regulations/
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Massachusetts Private Schools Pursuant to Mass. Gen. Laws c. 76, § 1
(http://www.doe.mass.edu/lawsregs/advisory/100207privateschool.html).
Massachusetts Art Week is celebrated the last week of May and private schools are encouraged to observe the tradition by the display of
works of art and appropriate exhibitions and ceremonies. Mass. Gen. Laws c. 6, §15D.
Recordkeeping and Reports
The supervisory o cers of all private schools must report the name, age and residence of any child enrolled in the school to the
superintendent of schools in the town where the children reside within 30 days of enrollment. If a child withdraws from the school, the
o cers must notify the superintendent within 10 days. Mass. Gen. Laws c. 72, §2.
The local superintendent of schools les an annual report with the commissioner of education on or before May 1st on the number of pupils
enrolled in nonpublic schools within the district. The information is collected during the months of January and February. Mass. Gen. Laws
c. 72, §2A.
Private school administrators and teachers are required to provide information or reports requested by any justice relating to the attendance,
conduct, and standing of any pupil enrolled, if the pupil is awaiting court examination or trial or is at that time under the supervision of the
court. Mass. Gen. Laws c. 119, §69.
Persons operating an education institution have an obligation to provide a student with his or her written transcript upon the student’s
request. The rst copy must be provided free. Schools may charge a fee for duplicates not exceeding $1 for each page, but not exceeding $5
for an entire transcript. Anyone denied a transcript may petition the courts for relief. Mass. Gen. Laws c. 71, §§34A and 34B.
If a private school closes, the owner must transfer all current and former students’ transcripts to the Department or to the school to which a
current student has transferred. Mass. Gen. Laws c. 71, §34G.
Health and Safety Requirements
The principal or chief administrator of a private school must obtain at least every three years all available criminal o ender record
information from the department of criminal justice information services for any current or prospective employee or volunteer at the school
“who may have direct and unmonitored contact with children, including any individual who regularly provides school related transportation
to children.” The principal or chief administrator of a private school must also obtain a state and national ngerprint-based check for all
current and prospective school employees “who may have direct and unmonitored contract with children.” Whether to require ngerprintbased check for volunteers is left to the discretion of each school. Mass. Gen. Laws c. 71, §38R.
The ngerprint-based background check requirements for public and private schools are spelled out in the regulations of the
Department at 603 Code of Massachusetts Regulations (CMR) 51.00.
Private school teachers who have reasonable cause to believe a child under 18 is su ering physical or emotional injury resulting from abuse
or neglect are under an obligation to immediately report the condition either to the Massachusetts Department of Children and Families or
to the school administrator, who is then responsible for notifying the Department of Children and Families. Mass. Gen. Laws c. 119; §§21
and 51A.
Persons apprehended for manufacturing or distributing controlled substances within 300 feet of a private elementary, vocational, or
secondary school will receive a mandatory sentence of not less than two years. Mass. Gen. Laws c. 94C, §32J.
Each institution of secondary education must le at least annually a report with the board of education certifying that the school has
informed its students of the hazing prohibition and adopted and disseminated a disciplinary policy on the organizers and participants of
hazing. Mass. Gen. Laws c. 269, §19.
Fires or explosions resulting in a loss of life must be reported in writing within 48 hours, excluding Sundays and holidays, to the re
marshal. Reports must be on forms furnished by the Massachusetts Department of Fire Services, and contain a statement of all known facts
relating to the cause and origin of the re or explosion, the extent of the damage, the insurance upon the damaged property, and other
information as required. The re marshal shall keep or cause to be kept a record of all res or explosions occurring in the state, and ensure
that the results of such investigations and records are open to public inspection. Mass. Gen. Laws c. 148, §2.
Private schools are subject to the Massachusetts Pesticide Control Act. Mass. Gen. Laws c. 132B; §§1 and 2.
Transportation
Students who attend approved private schools are entitled to the same rights and privileges to transportation to and from school as are
provided by law for public school students, within speci ed limits. Mass. Gen. Laws c. 76, §1.
Street or elevated railway companies must provide special rates for public and private school students during the days or evenings when
school is in session not to exceed one-half of the regular fare. Mass. Gen. Laws c. 161, §108.
Textbooks
The use of state or local funds to pay for textbook loans to pupils of private schools violates the state constitution. Bloom v. School
Committee of Spring eld, 379 N.E.2d 578 (1978).
The Department suggests that the “thoroughness and e ciency” criteria can be interpreted to include approval based on the private school’s
textbooks and materials. Advisory on Approval of Massachusetts Private Schools Pursuant to Mass. Gen. Laws c. 76, § 1
(http://www.doe.mass.edu/lawsregs/advisory/100207privateschool.html).
Testing
The Department suggests that the “thoroughness and e ciency” criteria can be interpreted to include approval based on the private school’s
student performance assessment procedures. Advisory on Approval of Massachusetts Private Schools Pursuant to Mass. Gen. Laws c. 76, § 1
https://innovation.ed.gov/resources/state-nonpublic-education-regulation-map/massachusetts-state-regulations/
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(http://www.doe.mass.edu/lawsregs/advisory/100207privateschool.html).
Special Education
If appropriate, publicly funded eligible students with disabilities requiring special education may be placed in a public or approved private
special education program in accordance with 603 CMR 28.09 (1). Mass. Gen. Laws c. 71B, §10.
School committees may authorize the prepayment of tuition of a publicly place student with disabilities, for a period not exceeding three
months, to any approved private school. Mass. Gen. Laws c. 71, §71D.
Eligible students with disabilities who attend private school at private expense are entitled to special education designed to meet their needs.
The school district where the student with disabilities is a resident must provide genuine opportunities to participate in the public school
special education program consistent with the state constitutional limitations. Eligible students are entitled to an individualized education
program (IEP). Services provided or arranged for by the district pursuant to an IEP, if paid for with state or local funds, must be provided in
a public facility or other public or neutral site. If services are funded only with federal monies, they may be provided on private school
grounds. Administrative Advisory SPED 2007-2: IDEA-2004 and Private School Students (Updated July 2008)
(http://www.doe.mass.edu/sped/advisories/07_2.html).
Nursing and Health
Pupils attending private schools may receive screening for sight, hearing, and other physical defects through the local school committee or
board of health at the request of a parent/guardian, providing the private school is approved and does not discriminate in its entrance
requirements on the basis of race or color. Mass. Gen. Laws c. 71, §57.
Technology
Private schools are eligible to receive grants from the Massachusetts Science, Technology Engineering, and Mathematics Grant Fund with the
purpose of increasing the number of quali ed science, technology, engineering and mathematics teachers and improving the course o erings
in the areas of science, technology, engineering and mathematics. Mass. Gen. Laws c. 29, §2MMM.
Professional Development
By statute, one of the 14-member Massachusetts Educational Communications Commission must be a representative of private elementary
and secondary education. Mass. Gen. Laws c. 6, §158.
Reimbursement for Performing State and Local Functions
No state policy currently exists.
Tax Exemption
Private school property is exempt from property taxation as a “literary, benevolent, charitable and scienti c institution.” Mass. Gen. Laws c.
59, §5. Board of Assessors v. Garland School of Home Making, 6 N.E.2d 374 (1937).
Public Aid for Private Education
Constitutional Provisions: The Massachusetts Constitution provides that no appropriation of public money may be made to aid a primary or
secondary school that is not publicly owned and under the exclusive control of public o cers authorized by the Commonwealth. Mass.
Const. Ann. Amend. Art. 18 §2.
Programs for nancial assistance for attendance at private schools: No such programs currently exist.

Home Schools
Initial and Renewal Applications
In Care and Protection of Charles, 399 Mass. 324 (1987), the Massachusetts Supreme Judicial Court concluded that the approval process
under Mass. Gen. Laws c. 76, § 1 was constitutionally permissible. The court set forth guidelines for parents and school o cials in
considering home school proposals. However, the Supreme Judicial Court held in Brunelle v. Lynn Public Schools 428 Mass 512 (1998) that
home visits by public school o cials may not be required as a condition of approval of a home education plan.
A student may not begin a home school program until the home school program is approved by the school district in which the student
resides. “Prior approval of the superintendent or [school] committee is a prerequisite to the removal of children from school and to the
commencement of a homeschooling program.” Care and Protection of Ivan, 48 Mass. App. Ct. 87. 89 (1999).
Curriculum and Instruction
Home education programs are subject to the same standard of approval as private schools. The instruction in all studies required by law
must equal in thoroughness, e ciency, and progress of the child, that in the public schools of the same town. Mass. Gen. Laws c. 76, §1.
In Care and Protection of Charles, 399 Mass. 324 (1987) the Massachusetts Supreme Judicial Court set forth the following guidelines for
parents and school o cials in considering home school proposals: (1) curriculum, number of hours of instruction for each proposed course
and length of the proposed school year; (2) the competency of the parent (teacher certi cation and advanced degrees are not required); and
(3) textbooks, instructional aids and lesson plans.
Assessment and Diplomas
https://innovation.ed.gov/resources/state-nonpublic-education-regulation-map/massachusetts-state-regulations/
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In Care and Protection of Charles, 399 Mass. 324 (1987), the Massachusetts Supreme Judicial Court included in the guidelines for parents
and school o cials in considering home school proposals that the superintendent or school committee may require periodic standardized
testing or other evaluations of the student’s educational progress.
Public School Access
A home school student is eligible to participate in interscholastic athletics run by the Massachusetts Interscholastic Athletic Association
(MIAA) when (1) the local school committee has a policy allowing home educated student participation and has all home- educated students
in its boundaries listed on the MIAA enrollment form; (2) the student’s home education plan is approved; (3) the public school principal
places the home-educated child in a grade from nine to 12, based on age and education plan; and (4) the principal determines the student
meets the eligibility standards required for all other students and certi es the eligibility at the same time as all others. MIAA’s Rules and
Regulations Governing Athletics (http://miaa.net/gen/miaa_generated_bin/documents/menu/MIAAHandbook1113.pdf).

Web Resources
Information and Legislative
Massachusetts Department of Elementary and Secondary Education: Program Quality Assurance Services – Approved Private Day and
Residential Special Education School Program Review System (http://www.doe.mass.edu/pqa/review/psr/default.html)
Advisory Opinion on Approval of Massachusetts Private Schools (http://www.doe.mass.edu/lawsregs/advisory/100207privateschool.html)
General Laws of Massachusetts (https://malegislature.gov/Laws/GeneralLaws)

Contact Information – State and Federal Departments of
Education
Massachusetts Department of Elementary and Secondary Education
75 Pleasant St.
Malden, MA 02148-4906
Phone: (781) 338-3111
Fax: (781) 338-3770
Email: PrivateSchools@doe.mass.edu (mailto:PrivateSchools@doe.mass.edu) or www@doe.mass.edu (http://www@doe.mass.edu)
Website: http://www.doe.mass.edu/ (http://www.doe.mass.edu/)
PrivateSchools@doe.mass.edu (mailto:PrivateSchools@doe.mass.edu")
U.S. Department of Education, Massachusetts (http://www2.ed.gov/about/contacts/state/ma.html)

Updated November 16, 2016
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File: LBC
RELATIONS WITH NONPUBLIC SCHOOLS
Private Schools
In accordance with state law, the School Committee will approve a private school when it is
satisfied that the instructional program of the school equals that of the town's public schools in
thoroughness, efficiency, and progress made.
The Committee recognizes that many worthwhile contributions are made to this community by
parochial and other private schools. Therefore, it will cooperate with these schools in matters of
mutual benefit when law does not expressly prohibit this cooperation.
LEGAL REFS.:

M.G.L. 40:4E; 71:48; 71:71D; 71B:4; 74:4 through 74:7A; 76:1
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Andover School Committee Members
Sheldon H. Berman, Ed.D., Superintendent
Mid-year report on superintendent goals for 2018-19
March 4, 2019

MID-YEAR REPORT ON SUPERINTENDENT GOALS FOR 2018-19
The goals outlined below are focused on long-term improvement efforts to strengthen the
district’s instructional program, classroom and school culture, decision-making effectiveness, and
physical infrastructure, as well as its relationships with parents and the community. Because
these are multi-year initiatives, the specific goals will have continuity from year to year, building
on the work of the prior year and deepening or extending that work during the current year.
Therefore, the goals and evidence will remain as superintendent goals over multiple years with
modifications that identify the specific work of the current year.
Although these are goals for the superintendent, achieving these goals requires the collective
efforts of the entire administrative team. The report below reflects the work of that team as well as
the work of many other teachers and staff members.
1. The superintendent will facilitate progress of the seven cross-functional sprint teams in
order to move forward on the agile strategic plan: Literacy, AHS Personalization, Mental
and Behavioral Health, Social-Emotional Learning, Accessibility, Progress Monitoring,
and Innovation. (Standard IV: Professional Culture; Professional Practice Goal)
Evidence/Product: Each sprint moves forward on action-specific steps identified in the
attached matrix to achieve their targets.
The progress of each sprint is reported in the attached document, with the exception of the
literacy sprint which is reported under goal 3 below.
2. The superintendent will work with the assistant superintendent for finance and
administration and the director of facilities to make progress on: a) the district’s capital
plan and large facility projects, with particular attention to supporting the work of the AHS
Facility Study Committee and the West Elementary School Building Committee, b) the
MSBA process for renovation/replacement of West Elementary, and c) working with the
School Committee, town leadership, community and other stakeholders to define and
evaluate options for additional school facility improvements, including those at Doherty
Middle School and a Pre-K facility. (Standard II: Management and Operations; District
Improvement Goal)
Evidence/Product: Continued progress toward the renovation/replacement of West
Elementary, the renovation of/addition to Andover High School, a capital plan for Doherty,
a strategy for a Pre-K facility, and a viable capital improvement plan to address the needs
of the other school buildings.
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One of the most significant needs of the district is the upgrading and renovation/replacement of
our aging school facilities. We have made this a leading priority and accomplished a great deal
this year. Our capital improvement plan has moved some significant projects forward. We built a
security vestibule at AHS and improved security throughout the district. We added sound
enhancement to classrooms at all our schools except the high school. This past summer we
completed the air conditioning of High Plain and Wood Hill, which made the school environments
much more conducive to learning as we opened school this year. The plan developed for FY20
not only begins planning for the air conditioning of other schools and air circulation in the AHS
field house, but also focuses attention on site work and roof replacement at Sanborn, high
velocity fans in the AHS field house and Dunn Gym, improvements to the West Middle play area,
parking at Bancroft, and completion of air conditioning to High Plain and Wood Hill.
The West Elementary building project continues to move forward expeditiously. Over the past
year we convened a building committee and complied with all of MSBA’s requirements for
launching work on the project. We were accepted into the feasibility phase of the project and
submitted the required material to be authorized to hire an owners’ project manager (OPM). In
our meetings with MSBA, we were able to receive authorization for an enrollment of 925 that will
give us a good deal of flexibility to ensure we appropriately size the building, even if we decide to
build for a lower enrollment. In addition, the MSBA is willing to consider adding a preschool to the
facility. We are moving this project forward as quickly as we can in order to maximize our
opportunity to address imminent needs at the high school.
Although the high school was not accepted into MSBA’s program in this round, we have
continued to educate the community and key town boards about the conditions of the school and
options for addressing those conditions, work with the architect to refine work and cost estimates,
prepare a warrant article to continue making progress in solidifying cost estimates, and revise the
statement of interest in preparation for another submission in April. The Feasibility Study
Committee continues to meet and move this forward.
We have also made very significant progress in evaluating the needs of the Doherty Middle
School building and assessing how we might best address those needs. Working with DiNisco
Architects over the past six months, we have clarified the extensive building issues that Doherty
faces and have worked with the architects on a number of options for addressing those needs. A
School Committee discussion of the conditions and options is scheduled for March 15. Based on
that discussion, we will begin to plan how we can best address those needs over the next
decade.
In addition to addressing the capital needs for building improvements, we have also been
exploring better ways of maintaining our buildings and managing custodial services. The town’s
hiring of an assistant director for plant and facilities has given us additional capacity to
accomplish projects. We have also begun the discussion with the town manager about how this
individual can best provide custodial supervision, including moving that supervisory responsibility
out of the Finance Office. We should have a proposal for moving that forward by the end of the
year.
3. The superintendent will work with the assistant superintendent of student services and
the assistant superintendent for teaching and learning to enable the district to implement
a strong core literacy curriculum and interventions that address students’ reading issues,
including issues related to dyslexia, by: a) launching a three-year phase-in of a new
elementary literacy program through a year-long professional development program for
all teachers; b) enhancing the use of such diagnostic tools as DIBELS, MAP, and early
screening measures to identify students needing support and areas for program
improvement; c) continuing professional development to deepen the skills and knowledge
of teachers and instructional assistants in core curriculum and intervention approaches to
address students’ reading development; d) implementing computer-based accessibility
tools and universal design for learning strategies for students and teachers; and d)
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expanding reading interventions and programs at the middle and high school levels.
(Standard I: Instructional Leadership; Student Learning Goal) Literacy Sprint
Evidence/Product: Document the assessments in use for early identification, universal
screening and progress monitoring; the professional development offered to both regular
education and special education staff; and the program supports implemented at the
middle and high school levels, with the long-range target of demonstrating improvement
in students’ reading performance, particularly for students with language-based reading
issues. (We should begin to see improved reading performance on MAP and MCAS
beginning with the 2020 administration of these assessments, as well as a reduction in
the percentage of students identified as learning disabled in reading at the elementary
level.)
Following is a detailed report on the work and progress of the literacy sprint.
This year, we have continued our aggressive, multi-pronged approach to literacy intervention to
address language-based learning difficulties and dyslexia. Areas we have targeted for further
development include assessment, professional development, program development, key
interventions, strategic partnerships, and community outreach.
We have made progress in many areas of assessment, including screening, progress monitoring,
summative assessment, and individual diagnostic assessment. This year, we have had an
exciting development in our screening program. Screening measures are short assessments that
check students’ development of discrete foundational literacy skills. The Gaab Lab for
Developmental Neuroscience at Boston Children’s Hospital is developing an innovative new type
of literacy screening app. The Boston Early Literacy App is designed to assess the language and
pre-literacy skills that are most closely associated with future reading success in very young
children. The app is the first comprehensive screener for children as young as three years old.
The screener does not require special training so it can be used in preschools, daycare centers,
and other locations such as Head Start.
Because of our work in literacy intervention, Children’s Hospital has invited Andover to be part of
the validation of the Boston Early Literacy App. Validation is the process of establishing statistical
evidence that the test measures what it is designed to measure. For example, the app has to be
able to discriminate between children who have difficulty with pre-literacy skills and those who do
not. The test has to be able to predict reading challenges accurately. Validation also involves
establishing reliability, which means that a test will yield consistent results. We hope to contribute
to the knowledge base on early identification, but this invitation to participate also has advantages
for our staff by providing our teachers with examples of current research on foundational literacy
skills and offering a model screening program pursuant to Bill H.2872.
Screening assessments can be compared to a sieve with large holes. The assessments are
designed to capture all young students who may potentially exhibit difficulty with reading, As a
result, screening measures tend to capture a number of false positives. Screening measures also
lack the specificity to identify the right intervention plan for an individual. In order to translate
screening results into action, teachers need a way to filter out false positives and gain
instructional granularity on students who show actual deficits.
Through a unique collaborative partnership between Student Services, Dr. Melissa Orkin of
Crafting Minds, and the Hill for Literacy, we are developing a plan to help teachers take a closer
look at students identified by screeners. The process includes three steps: 1) examination of the
DIBELS results, 2) simple follow-up assessments to eliminate false positives and determine what
types of reading problem children are experiencing, and 3) selecting the right intervention for
each student based on that data. We are using an action research approach to vet the process.
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Annual review assessments are used to measure progress on IEP goals. Over the last two years,
we have changed all of our annual review assessments to ensure they provide information that is
directly related to the interventions we are using and to ensure they are consistent year to year
and school to school. This year, we aligned the high school annual assessments with the rest of
the district.
While screeners and diagnostic assessments tend to measure discrete sub-skills important for
reading, summative assessments measure students’ actual reading levels. These assessments
can also be used to track the trajectory of progress over time. Instructionally, teachers can use
the data to match readers to books that are written at the correct difficulty level. This is
particularly important for older students who are reading more complex text. We have continued
to collaborate with regular education on the use of the NWEA MAP (Northwest Evaluation
Association—Measures of Academic Progress) across all grades and programs. This year, we
planned and provided additional training for teachers to expand the use of the instrument to more
grade levels.
We have also continued to make progress on our plan to provide targeted reading interventions
to students with a wide variety of needs. Over the last two years, we have reported on many new
interventions. However, reading is just one aspect of literacy. Children with language-based
reading disorders are often impacted in reading, speaking, listening, and writing. Thus, it is
important to provide interventions in all four related strands of language development. In addition,
reading can break down at any of the stages of reading development, so different interventions
are required to correct problems associated with each stage. Children also exhibit different types
of reading disorders. For example, there are four different types of dyslexia. Each type requires a
different approach and each type can impact a reader differently at each stage of reading
development. None of the interventions cure dyslexia—they simply prepare the reader to move
to the next stage of reading development. Dyslexia is the most well-known reading disorder, but
there are also other reading disabilities that are not related to dyslexia. In a public school setting,
our responsibility is to provide services for all learners, at all stages of development, in all strands
of language functioning. In order to do that, we must have the ability to constantly assess and
coordinate multiple approaches.
Our new interventions for reading, listening, speaking, and writing have moved up the
developmental ladder over the last two years. We continue to add and refine services at the
elementary level, but this year we have also placed much of our focus on the needs of older
students. For example, our work with Landmark Outreach now spans all grade levels. At the
elementary and middle schools, consultant Ann Larsen continues to provide coaching for both
special education and regular education teachers who co-teach in our language-based programs.
This year, Ann is working with regular and special education teachers to complete our three-year
plan to expand the language-based program to grade eight at Wood Hill and West middle
schools. She has also been working with teams of regular and special education co-teaching
partners at Andover High School. This fall, these partner teachers added language-based
services in English classes and content areas in grade nine. We have also continued our
coaching relationship with literacy expert Lisa Brooks. Lisa provides ongoing coaching in OrtonGillingham methods to special education teachers and reading specialists.
At the elementary level, in-house experts are offering courses on specific language-based
interventions to both special and regular education teachers. Speech-language pathologists Ann
Kerwin and Sarah Letsky, for example, are teaching their third course on Story Grammar Marker.
Story Grammar Marker is a method for teaching oral language and narrative comprehension to
young children with language-based learning disabilities. Special education teacher Amy
Schramek is offering a course on Framing Your Thoughts, a method for teaching grammar and
writing skills to students at the beginning stages of language development. Due to the efforts of
these dedicated Andover language and literacy experts, many regular education teachers have
expressed an interest in learning how to use these techniques to differentiate their instruction. In
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many cases, special education teachers, reading specialists, and regular education teachers are
co-teaching and using the techniques in the regular classroom.
Another development at the elementary level is our Literacy Tutor project. Grounded in a strategic
partnership with the Massachusetts General Hospital Institute of Health Professions, the Literacy
Tutor project is a grant-funded micro-credentialing program for Andover instructional assistants.
We designed the program to be a blended course with four modules. The modules include: 1)
foundations of language, 2) phonemic awareness and decoding, 3) fluency, and 4)
comprehension. Our first cohort includes 25 teacher assistants across all five elementary schools.
Assistants who complete the program will become the first Andover Literacy Tutors. We believe
we are the first district in Massachusetts to offer an early literacy micro-credential for
paraprofessionals.
At the middle and high school levels, we have introduced a new intervention for older students
who can decode but have difficulty with comprehension due to deficits in vocabulary and
grammar. “Language! Live” involves direct instruction in reading comprehension and writing,
online skills practice, and directed practice with age-appropriate novels. We also designed a
seminar series for Orton-Gillingham teachers called “Beyond OG.” This five-part, year-long series
is an advanced course for teachers of older students who have completed Orton-Gillingham but
need a bridge to higher-level independent reading. The course includes techniques for teaching
upper-level comprehension and grammar skills. Currently, more than 30 teachers and reading
specialists are involved in this course.
A number of our Orton-Gillingham teachers have also opted to pursue level II certification. Level II
is an advanced credential. Teachers with level II certification can address the need of students
with more severe reading disorders and build internal capacity by assisting novice special
education teachers and reading specialists.
The comprehension of non-fiction text is another a critical skill for older students. This fall, we
trained a second cohort of middle and high school special education teachers and reading
specialists in Report Form. Report Form is a method for teaching older students with languagebased disabilities how to read for information. Students are taught strategies for identifying main
ideas, categorizing facts about those main ideas, and identifying text structure. These skills help
students to read and understand textbooks.
In addition to new interventions and advanced teacher training, we have also been working on
new ways to deliver intensive services. Last year, some of our special education teachers and
reading specialists designed a new intensive summer reading clinic for elementary and middle
school students. The clinic includes a strong emphasis on growth mindset and a variety of
interventions for learning sight words, decoding, spelling, and comprehension. In other words, the
program is designed to provide different interventions for students at different stages of reading
development. All students in the program made significant gains.
In order for students to reach their potential, they need to believe in themselves and know that
their teachers believe in them too. Students with reading disabilities are particularly vulnerable to
feelings of low self-esteem and may develop low expectations for themselves. Eye to Eye is a
national organization that promotes self-efficacy by pairing older students with learning disabilities
with younger students in a mentoring relationship. Last summer, two Andover High students
participated in a week-long Eye to Eye mentor training program at Brown University. In the fall,
they recruited more mentors, and we opened Andover’s first Eye-to-Eye chapter in October. The
program is led by our student mentors and department coordinators.
Finally, we continue to participate in advocacy efforts in relation to literacy. In October, we were
invited by Nadine Gaab of Boston Children’s Hospital, Yaakov Petscher of the Florida Center for
Reading Research, and Margie Gillis of Literacy How to collaborate on a literacy symposium at
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the International Dyslexia Association conference. We are also working with a number of
collaborators on a dyslexia guide for school districts.
In addition to interventions to support students with dyslexia and other language-based learning
difficulties, the district has made significant strides in improving tier one classroom literacy at all
levels, including the areas of curriculum, instruction and assessment. These efforts have been
coupled with robust professional learning. This work is part of a multi-year plan to build teacher
capacity to deliver high-quality literacy instruction, increase students’ reading and writing
achievement, and address the needs of students who are confronting reading and languagebased learning challenges.
At the elementary level, we have placed substantial focus on literacy programming to support our
emerging and developing readers and writers. The district invested in the Fountas & Pinnell
Reading Program for grades K-5 as the core reading program, with the initial focus on
implementation in grades K-2. This curricular adoption has been supported by rigorous reading
training for K-5 faculty and administrators. These efforts will continue into next school year, as the
district invests in the grades 3-5 reading program materials.
The district also created ten elementary literacy laboratory classrooms (two in each elementary
school). These classrooms serve as learning environments for our teachers, professional
development consultant, and PreK-5 literacy program coordinator to model demonstration literacy
lessons. We have been fortunate to bring on board a new, exceptionally talented PreK-5 literacy
program coordinator who meets with the literacy laboratory teachers as a professional learning
community to develop shared literacy practices across our elementary schools.
Elementary teachers continue to implement Just Right PA (kindergarten phonemic awareness
program), Fundations (K-3 phonological program), and Lexia (K-5 word work program). Training
for these programs is ongoing. The elementary early release days and literacy content meetings
have been dedicated to creating supportive literacy structures for our new elementary reading
program. One example is our focus on creating rich and robust classroom libraries across all K-5
grades and all elementary schools, which has been enhanced through grants from ACE and
expenditures from individual school budgets.
We have also directed significant attention to integrating literacy with social studies and the arts.
Through the development of One Community, One Nation (OCON), and its associated training,
elementary teachers learn and create integrated and engaging civics and literacy lessons for K-5
students. Meanwhile, we are working on integrating science and literacy, and have identified
literature and non-fiction texts that match each of the FOSS science units. These texts will be
purchased as part of the FY20 textbook budget.
Developing leadership capacity has been pivotal to the success of a comprehensive elementary
literacy initiative. The assistant superintendent for teaching and learning, PreK-5 literacy program
coordinator, elementary principals and elementary assistant principals meet routinely to develop
shared leadership practices that support teachers in the implementation of our new reading
program. The PK-5 literacy program coordinator also meets regularly with the reading specialists
to provide ongoing training and support.
The middle school English Language Arts (ELA) teachers are focused on the improvement of
reading and writing for students in grades 6-8. To support this work, the district created three
middle school writing laboratory classrooms (one in each middle school). These classrooms
serve as host learning environments for our teachers and the grades 6-12 ELA program
coordinator to model demonstration writing lessons. The grades 6-12 ELA program coordinator
also meets with the literacy laboratory teachers as a professional learning community to develop
shared writing instructional practices across our middle schools. Fifty percent of middle school
ELA teachers have participated in the Teacher College literacy institutes to enhance their
expertise in teaching writing.

Superintendent Mid-Year Report on Goals for 2018-19—March 4, 2018

Page 7

Andover High School participates in AVID (Advancement via Individual Determination), which is a
program that teaches students to succeed using WICOR strategies (Writing, Inquiry,
Collaboration, Organization and Reading). The WICOR strategies serve to support students’
organizational skills, but focus in particular on deep reading and effective writing strategies.
Although the major focus of AVID has been on cohorts in the ninth and tenth grades, the AHS
AVID team has also promoted these instructional strategies school-wide to support the learning of
all high school students.
Teachers across the district developed several professional development courses in the area of
literacy and offered them to PK-12 faculty through the Professional Development Catalog. These
course enrollments have filled quickly and continue to have positive feedback from participants.
Courses have included: Evidence-Based Practices for Speech/Language Pathologists, Framing
Your Thoughts, Introduction to Story Grammar Marker, English Language Learners in the
Classroom, Supporting Students with Learning Disabilities in Your Classroom (offered fall and
winter term), Evidence-Based Reading Practices for Middle School Reading Specialists, and
Vocabulary and Literacy.
As part of a balanced literacy program, district educators continue to use a wide range of
assessments to inform instruction and align evidence-based practices to teaching and learning.
This year, the district provided training in the NWEA MAP assessment (Northwest Evaluation
Association—Measures of Academic Progress) for all schools. This normed tool provides
information about a student’s instructional level and growth data. Increasing our capacity to
analyze data and make data-informed decisions has greatly supported our collective efforts to
expand and strengthen literacy teaching and learning for all students.
4. The superintendent will provide detailed and reliable data analyses and reports to help
assess curricular strengths and implement changes in areas that require growth related
to student academic performance, as well as to assess Andover’s performance relative to
other comparable communities. (Standard I: Instructional Leadership; Standard III: Family
and Community Engagement; Student Learning Goal) Progress Monitoring Sprint
Evidence/Product: Provide analytical data reports on MCAS, MAP and other
assessments that track the district’s academic trends and our comparative performance
among similar communities, as well as provide trend data on the district’s financial
investments in comparison to other similar communities.
Over this past year, we have continued to update the data analyses of student performance and
comparative finance that we have posted on the website. However, our most significant progress
has been in the area of administrators and teachers using data to better support students’
individual needs. We have continued training teachers and administrators in the diagnostic use of
DIBELS and MAP data, and we have provided time for data teams at grade levels to meet for the
purpose of interpreting and discussing these data and modifying instruction to better meet student
needs. In addition, we have begun to use a number of intervention or supplemental programs
such as Lexia in reading and Dreambox in math that provide teachers with just-in-time data on a
daily basis to better support students. We have also administered the Panorama survey for the
second year, giving us a better idea of how students perceive the climate and culture of our
schools and their sense of belonging within them.
The most important impact of the work we’ve done in this area has been the change in culture
around data. Moving from a time when data was viewed as largely irrelevant to understanding
student needs, the faculty now appreciates the insights that data can offer for improving the
effectiveness of their instruction. (For additional information, see the update of the Progress
Monitoring Sprint in the attached document.)
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5. The superintendent will work with the communication coordinator, administrators, faculty,
School Committee, and parents to enhance communication among these district
stakeholders and within the community in order to keep the community informed of
district initiatives, events, and achievements; enlist feedback on ways to address issues
confronting the district; and strengthen appreciation of the valuable contributions the
district is making to students and the community at large. (Standard III: Family and
Community Engagement; District Improvement Goal)
Evidence/Product: Documentation of and metrics related to additional communication
strategies including regular web and social media communications, greater website
accessibility and usability, press releases and media coverage of events and
achievements, and community forums that enhance regular on-going communications
with staff, parents and the community.
In August 2018, we were finally able to add a communication position to enhance communication
initiatives within the APS community and with the media. Since August, we have seen an
increase in positive coverage of our students, faculty and administrators through both internal and
external media.
On August 28, 2018, the inaugural edition of the district’s e-newsletter, Warrior Wednesdays,
debuted. By February 2019, our communications director had published volume 22. The target
audiences for Warrior Wednesdays include parents, faculty and community members. The
distribution list for the newsletter aligns with the ASPEN database and each week Warrior
Wednesdays is sent to approximately 8,400 readers, shared through APS’s Twitter account, and
posted on www.aps1.net.
Warrior Wednesdays spotlights students, teachers and APS community news. The newsletter
offers the superintendent the opportunity to communicate on a regular basis to parents, teachers,
and the community. Those messages have featured information pertinent to the gas explosions,
current events, and district accomplishments. As part of the district’s outreach to the Andover
community, the newsletter also publishes events and news from the town manager’s office of
business, arts and cultural development, Andover public safety offices, and nonprofit
organizations within the community. This approach helps to reinforce district and community
relationships.
The communications department has also established positive working relationships with local
media, including the Townsman, Eagle Tribune, Patch, Boston Globe Local, and Boston-area TV
stations. This outreach has not only involved media advisories and press releases but personal
contact with reporters and media representatives. Thus far, coverage from the 2018-19 school
year has featured all five elementary schools appearing on WCVB’s “Good Morning Eye-Opener,”
plus media coverage on WCVB, WHDH, NBC Boston, and Patch of high school students and
public safety officials honored for leadership during the Merrimack Valley gas explosions.
In addition, we have been able to secure media coverage for the official opening of the Athletic
Field Accessibility Project at High Plain Elementary/ Wood Hill Middle School (all local print
media), as well as Andover High School Girls Soccer Team preparing Thanksgiving meals for the
community (Boston Herald, Boston 25 & NBC Boston). West Elementary Principal Liz Roos was
th
featured on WBZ-TV, celebrating the 6 annual Scarecrow Festival sponsored by Andover
Coalition for Education. In February 2019, AHS junior Hannah Finn was featured on WCVB’s
“Five for Good” segment for her good works in creating the nonprofit One Wish Project. Our
Office of Student Services, through its partnership with Boston Children’s Hospital, was
approached by the Boston Globe for comment on programs surrounding early detection and
dyslexia. The journalist for this article has expressed interest in a follow-up story regarding APS’s
program with the Carroll School. The communications department also prepared responses to
media regarding the arrest of a former teacher and a November school bus accident.
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Communications now has a prominent presence on our website, www.aps1.net. Our
communications director updates “District News” and the Communications pages on a regular
basis to provide updated information to our community. We have also created a Twitter account
for Andover Public Schools (@AndoverPS), and continue to grow our identity on this social media
platform. In August 2018, @AndoverPS had 125 followers. Through our efforts to connect with
the community, in February we reached 473 Twitter followers. In January, the Superintendent
participated in his first Twitter chat with the Aspen Institute and the School Superintendents
Association, reaching a national audience. The department has branded #WeAreAndover and
encourages individual schools to reinforce this branding on their social media.
There is much work to be accomplished in the coming months and years to grow our
communications efforts. However, the past few months have been witness to a very productive
start.
6. The superintendent will work with the assistant superintendent for finance and
administration, the Superintendent’s Administrative Team, the School Committee, and
the town manager to identify budget needs as early as possible, establish priorities,
implement financial reporting processes that drive confidence in school department
transparency, prepare thorough and timely budget documents, communicate with town
leaders and the public regarding budget needs, and attempt to reach an early and
responsible budget agreement. (Standard II: Management and Operations; District
Improvement Goal)
Evidence/Product: Thorough, well-documented budget that enables the district to move
forward with consideration for capital needs and town funding capacity.
We have again produced a well-documented budget that meets the district’s priorities and the
town’s funding capacity. In fact, we have expanded the documentation to include more
information on FTEs over time and on individual school budgets. Each year we have identified
particular areas of significant need as major budget priorities. These areas have included
reducing elementary class size, addressing the needs of students with language-based learning
difficulties, implementing the new high school schedule, and improving our elementary literacy
program. As a result we made gains in each of these areas. The FY20 budget targets two major
goals—adding time to the school day to enhance academic instruction and completing the
addition of textbooks to the school budget so that we can implement a sustainable curriculum
renewal cycle. We have prepared a budget that will accomplish both those goals.
We have also advocated for increased state funding for both the foundation budget and for the
circuit breaker. These efforts are ongoing and the School Committee and administration have
made a strong case with our legislative delegation for the need to increase funding in both areas.
In terms of the foundation budget, the Governor’s budget proposal has provided the district with
an increase of $858,482, well beyond what we had anticipated. We conducted an analysis of this
addition to identify the areas that account for this increase. The analysis revealed that only a
small portion of the addition is due to adjustments in the formula for benefits and maintenance;
most of the addition is meant to address the educational needs of students. In terms of the circuit
breaker, I have worked with the Coalition for Special Education Funding to present to the
legislature the urgent need to increase circuit breaker funding and have collected the signatures
of 220 superintendents and special education administrators in support of fully funding the circuit
breaker. I also presented to over 100 legislators and legislative aides on the need to fully fund the
circuit breaker. If these efforts are successful, they may provide us with additional resources to
further improve the services and supports we offer our students and families.
In the area of financial management, we have closely monitored and managed our budget,
ensuring that we maintain a balanced budget. In addition, we have continued to build the circuit
breaker reserve so that we have sufficient resources for unanticipated placement costs. We have
also managed our full-day kindergarten account in a way that will enable the district to reduce the
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annual tuition for full-day kindergarten by $200 without expending additional general expense
resources.
7. The superintendent will work with the assistant superintendent for teaching and learning
and key stakeholders on the development of potential options for later start times for
secondary students, and will provide objective information concerning the benefits and
drawbacks of various options to the School Committee to enable it to evaluate the
feasibility of and receptivity to the potential options so that the School Committee can
make an effective decision. (Standard II: Management and Operations; District
Improvement Goal)
Evidence/Product: A report on the feedback and proposed options for changing start
times, along with an explanation of the positive and negative implications of each option
and an assessment of its feasibility, effectiveness and acceptability.
The School Start Time Working Group began work this year to explore later school start times at
the secondary level. The charge of the working group is to:
●
●
●
●

Develop potential options for later start times for secondary students
Provide objective information to the School Committee as to the benefits and drawbacks
of various options
Provide wide stakeholder feedback to support the School Committee in evaluating the
feasibility of and receptivity to potential options
Develop a report on the feedback and proposed options for changing school start times

The School Committee developed guiding principles as a way to support effective decision
making. The guiding principles include:
●
●
●
●
●
●

Impact on student wellbeing (physical, mental health, and academic performance)
Impact on family and staff schedules (work schedules, before/after school child care
arrangements, homework)
Impact on extracurricular activities (athletics, drama, music, clubs) and after-school jobs
Cost to families and district (transportation costs, before/after school childcare costs)
Consultation with AEA
Coordination with other Merrimack Valley Communities

The School Start Time Working Group is facilitated by Assistant Superintendent for Teaching and
Learning Sandy Trach and includes principals at each level (Pamela Lathrop/Michelle Costa,
Patrick Bucco and Philip Conrad), as well as representative school district stakeholders (Shannon
Scully, Kerry Costello, Mary Lu Walsh and Nicole Kieser). The working group has been meeting
twice each month.
To launch the initiative within the community, we hosted Dr. Judith Owens, Director of Sleep
Medicine at Boston Children’s Hospital and Professor of Neurology at Harvard Medical School.
Dr. Owens conducted a presentation on the consequences of insufficient sleep, as well as the
evidence of a later school start time as a way to optimize the health of adolescents.
Since the fall, the School Start Time Working Group has focused its work on identifying and
examining viable school transportation start and finish time options. As the group has studied
later start time options for the high school and middle schools, the question of elementary start
and finish times has also arisen. With the input and assistance of the transportation coordinator,
later school start time options have been created for the secondary level. To accommodate a
later secondary start time, one of the scenarios proposes that elementary schools start earlier
than secondary, and another proposes that elementary start later than secondary. Each of these
options is considered cost-neutral because each uses the existing number of drivers and buses,
and maintains the same bus routes as this current school year. To further analyze our bus routes,
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the district has independently contracted with a school transportation specialist to examine
optimization of our bus routes. This, along with our continued study of two-tier busing, may lead
to identification of cost options for future consideration. The superintendent, assistant
superintendent, and transportation coordinator also communicated with the private school
principals and directors in Andover to share the work and timeline of the School Start Time
Working Group, as well as the potential impact on their transportation times.
The School Start Time Working Group met with the APS athletic director to discuss the impact of
later school start times at the secondary level on practices, travel and game times. The group
also met with after-school childcare programming (AYS) to discuss the impact of a possible later
dismissal time for elementary on childcare, and/or the need for possible morning care depending
on the elementary start time. Both the athletic and childcare directors communicated the pros and
cons of a later start time at the secondary level, which has helped the working group continue to
focus its work. This same input process will be used in examining all operational areas including,
but not limited to: finance, facilities, custodial, rentals, food services, arts, public safety and town
recreation.
A comprehensive communication plan is underway with support from Nicole Kieser, director of
communications, who also serves as a member of the working group.
●
●
●
●
●
●
●

October 2018-October 2019
March-April 2019
April-May 2019
May-June 2019
September 2019
September-October 2019
October 2019

School Start Time Working Group meets
Parent coffees
Public forums
Student, faculty/staff, and parent surveys
Survey results shared at SC
Public forums
School start time options presented to SC

A webpage has been developed to provide up-to-date information on the School Start Time
initiative, and a contact e-mail has been posted for questions, concerns and feedback. A
frequently asked questions (FAQ) page is under development and will be posted soon. A Warrior
Wednesdays article has also been devoted to the topic.
Attachments:
APS Agile Strategic Sprint Reports
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APS AGILE STRATEGIC SPRINT REPORTS
SOCIAL-EMOTIONAL LEARNING SPRINT
This year the SEL Sprint has focused on staff development, program implementation and a
student survey on school culture and social-emotional skill areas. Building on the past two years
of professional development in Responsive Classroom strategies, the district again offered a
Responsive Classroom summer institute for 25 elementary teachers. In addtion, a number of
elementary teachers and administrators took the second level Responsive Classroom course.
One of our elementary principals and two teachers are in the process of becoming Responsive
Classroom trainers so that we can offer training and support in-house.
In addition to the professional development in Responsive Classroom, we sent a second team of
four teachers and administratiors to the year-long training program provided by Willam and
James College. This year the team was from Bancroft. Meanwhile, the team that participated
from High Plain last year is offering a district-sponsored staff development course for 25
participants, including teachers from every level of the district’s staff. This course provides
classroom educators foundational knowledge in social-emotional learning, an understanding of
the positive impacts of developing a safe and inclusive classroom/school-wide culture, and
insights into using trauma-sensitive practices to mitigate the effects of trauma on learning.
As a result of the professional development teachers have participated in over the past three
years, most elementary teachers are utilizing morning meetings and other Responsive Classroom
strategies to foster a caring sense of community in their classrooms and to teach social skills. As
we move to adding time to the school day next year, many teachers will also be implementing
closing meetings that help bring a positive closure to the day and enhance the sense of
community within the classroom.
This year all the middle schools implemented the Where Everyone Belongs (WEB) program.
Middle school administrators and teachers have also begun to explore possible ways to integrate
Responsive Classroom strategies. At the high school, teachers and administrators are working on
the structure and curriculum for H1 to better support the advisory program.
At all levels we have launched significant work in the area of cultural proficiency and cultural
awareness. At the elementary level, we have selected classroom libraries that provide rich
reading resources that encompass stories set in other countries and cultures, writers from other
countries, and stories whose main characters are diverse racially, ethnically and nationally. In
addition, the One Community, One Nation curriculum—which integrates social studies, literacy,
and arts—focuses on diversity and equity. Examples include studying four non-European
countries from around world in second grade and studying the evolution of civil liberties and
human rights in U.S. history in the fourth and fifth grades.
At the secondary level, all administrators and the entire faculty are participating in professional
development on cultural proficiency during the full professional day and three early release days.
This work is being facilitated by Facing History and Ourselves and focuses on exploring cultural
differences, discussing race and racism, and addressing stereotypes and stereotype threats. The
goal of all of the work on diversity and cultural proficiency is to help create safe and culturally
responsive environments that honor and value the richness of our diversity.
Finally, the district administered the Panorama survey for a second year to chart progress in
fostering a positive school climate. We repeated last year’s surveys on students’ perceptions of
school safety, sense of belonging, and engagement. We added survey scales on social
awareness, growth mindset and grit. The surveys were administered to students in grades three
through twelve. In addition, we began to survey faculty on their perceptions of school climate. We
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are still in the process of analyzing the results and will use early release days and faculty
meetings to discuss the results with faculty over the coming months. In essence, our students
have a strong sense of engagement and sense of belonging. Their sense of safety declined this
year but that was also reflected in national trends, probably caused by the highly-publicized
incidents of school violence over the past year. In terms of the social-emotional skills scales, our
students had a generally strong sense of social awareness but were not as strong in growth
mindset or grit. We hope the discussion over the coming months will help us better understand
our students’ perceptions and assist us in strengthening their social skills and enhancing the
climate in our schools.
MENTAL AND BEHAVIORAL HEALTH SPRINT
A child’s mental health is critical for success in school and life. There is a direct link between
mental and behavioral health and school climate, high school graduation rates, achievement
scores, and the prevention of risk behaviors such as drug and alcohol use. About seven percent
of children ages 3-17 are diagnosed with anxiety. That means more than 400 Andover children
experience clinically significant levels of anxiety. Many more (up to one in six) are diagnosed with
other mental and behavioral health challenges, and evidence suggests still others are
undiagnosed and untreated.
Since 2014, the number of Andover children with identified mental and behavioral health
disorders has more than doubled, mirroring national mental health trends. Moreover, our data
indicate less than 25 percent of Andover students who receive regular school social work
services access clinical mental health and/or medical intervention outside of school. Children with
mental and behavioral health disorders make up the largest population of students placed in outof-district settings—and we know from the literature that children perform better and make more
progress in less-restrictive environments. Simply put, the goal of the mental and behavioral health
sprint team is to improve and increase mental and behavioral health services in order to prevent
the potential catastrophic impact of mental health conditions such as hospitalization and out-ofdistrict placement. Our approach includes a multi-tiered system of support model with three goals:
1) to reach more students, 2) to increase the intensity and variety of services available in the
school setting, and 3) to connect more students to clinical mental health treatment not available in
school settings.
In a multi-tiered system of support model, tier one supports include universal screening tools such
as the Panorama survey and school climate programs such as Responsive Classroom. These
universal supports are managed through the work of the social and emotional learning sprint.
Supports in tiers two and three include more specific interventions targeting groups of students
with similar identified mental and behavioral health needs, intensive interventions for students
with clinical mental health diagnoses, and crisis intervention. The mental and behavioral health
sprint focuses on these more targeted and intensive programs.
For example, the Transitions program at Andover High School includes tier II supports designed
to provide temporary interventions and tier III supports to help students and families manage
crisis situations. Until recently, however, there were no services for at-risk students at AHS.
Students who are at risk may exhibit behaviors such as drug and alcohol use, high absenteeism,
poor grades, and low engagement. The Rehabilitation for Empowerment, Natural Supports, and
Education program (RENEW) is a new program that uses school and community support teams
to provide clinical wrap-around services to individual students. Last year, four APS staff were
trained as facilitators. Facilitators are coaches who work with the student’s team and help the
student through the RENEW planning and personal goal-setting process. Our facilitators include
administrators, nurses, and social workers. This year, we have added four more facilitators and
we now have fifteen students receiving intensive support. RENEW teams receive ongoing
consultation, coaching and formal training through the Institute on Disabilities at the University of
New Hampshire.
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At the middle school level, we are increasing the number of students receiving services, as well
as the intensity of those services, through a pilot program based on tiered levels of support. The
program team includes trained partner teachers from regular education, case coordination from a
psychologist and special educator, and consultation from a social worker and our clinical director.
We staffed the program by reorganizing existing specialists and wrote a grant that will allow us to
add some additional support time next year with a dedicated, part-time social worker or
psychologist. The program includes three levels of support: therapeutic academic support blocks
for students who need a home base, direct instruction in coping strategies for groups of students
who require more direct intervention, and targeted mental health counseling for students who
require more intensive and individualized intervention. The therapeutic support blocks are part of
the schools’ existing schedule during the regular “Academic Connections” blocks. Currently, we
are collecting data to determine whether we are achieving measurable reductions in symptom
severity, as indicated by the number of unscheduled visits to the support center, and a reduction
in out-of-district placements, as indicated by comparison data from prior years.
At the elementary level, we are piloting a consultation team program. The consultation team
includes our clinical director, social work coordinator, department head for special programs, and
a school psychologist. The school psychologists have a new rotating schedule to staff the
program. The program provides additional supports to a school when there is an unexpected or
acute situation such as a significant change in behavior or mental health status of an individual
student. The function of the program is similar to the function of the Transitions program at the
high school, but the supports are consultative rather than direct. We are currently collecting data
to determine whether the program is effective in reducing out-of-district placements.
The mental and behavioral health sprint team is also working on increasing services for students
with significant social skill deficits. Students with severe social skill deficits placed in substantially
separate programs can become more and more isolated over time. Our goal is to reduce
substantially separate programs and increase services offered at all schools by adopting a more
inclusionary approach. This year, we are working with an elementary team to coordinate a
comprehensive menu of program services such as behavior plans, social skills lessons, and
organizational supports. The team includes a special education teacher from each elementary
school, Board Certified Behavior Analyst (BCBA) and social skills curriculum expert Lucy
Dufresne, special programs department coordinator Heather Eigen, and elementary department
coordinator Angelique DeCoste. Next year the new, more inclusive program will begin at all
elementary schools. At the middle school level, special education coordinators at each school are
working together to expand the SAIL program across all three schools. Currently, the program is
housed at Wood Hill.
Another way we are increasing inclusionary opportunities and intensity of services is to increase
the number of trained staff working directly with students. Our new Registered Behavior
Technician (RBT) training program is designed to place highly trained assistant staff with students
who require emotional and behavioral intervention. A Registered Behavior Technician is a
credentialed instructional assistant who practices under the supervision of a Board Certified
Behavior Analyst. This year, ten of our instructional assistants are participating in this intensive
training program.
We have also made substantial progress on our third goal of connecting more students to clinical
mental health services. It is important for families to have access to emergency, hospital, family
therapy, and 24-hour services not available in school settings. However, many of these services
are outside our sphere of influence. One way we have begun to think about bridging the gap
between private, community, and school services is through a clinic-in-the-schools program. A
clinic partnership program is designed to provide mental health counseling to both students and
families who do not access treatment outside the school setting. Last year, we reached out to
several potential clinic partners. This year, we collaborated with a local clinic on a Department of
Public Health grant to fund and launch the program.
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AHS SCHEDULE AND TRANSITION SPRINT
Although refinement work on the 7+H schedule continues, the sprint has shifted its focus to better
address the transition between middle and high school to improve students’ chances of success.
The team, which includes middle and high school administrators and program coordinators,
planned a number of initiatives to promote a better understanding of teaching expectations
among teachers at each level as well as programs for students and parents so that they have a
better understanding of what opportunities the high school offers and can effect a better transition
to the high school.
The extent and depth of these programs grew significantly this year. In October, the eighth
graders from all three middle schools visited the high school to give them a sense of what it will
be like to be a student at AHS. As a follow-up, during H block ninth grade students visited each of
the middle schools and hosted focus groups for middle school administrators and teachers to
discuss their understanding of the high school experience. Science teachers at the middle and
high school levels decided to shadow each other to see firsthand what their colleagues do at the
other level and to better align their curricular and instructional expectations.
This winter, AHS administrators and program coordinators visited each of the middle schools and
provided presentations about course opportunities at the high school and the course selection
process. In addition, the high school held a curriculum night for eighth grade students and their
parents to introduce them to club and extracurricular opportunities, as well course opportunities
and the course selection process. High school guidance counselors are visiting the middle
schools to help with the course selection and transition process, and program coordinators are
creating videos on course opportunities; the videos will be posted online to help students better
understand the offerings in each curricular area. Finally, high school guidance counselors are
working with middle school administrators and teachers to identify students who would find the
AVID program helpful in supporting their success at the high school and beyond.
The sprint is still engaged in refinement of the 7+H schedule. Administrators are working with
each department to create more effective collaborative planning periods (professional learning
groups) for next year. There are two collaborative planning periods for each faculty member in an
eight-day cycle. In late January, a survey was administered to students and teachers about the
effectiveness of H block and the year-long schedule. In addition, the high school administered the
Panorama survey to all high school students. The results of both surveys are still being analyzed.
PROGRESS MONITORING SPRINT
The goal of the progress monitoring sprint is to establish a data-reflective culture in all schools. In
such a culture, all educators use data to drive instruction and answer questions pertaining to
student growth in the moment and over time. To achieve this result, progress monitoring should
be formative and ongoing, documented and recorded regularly in a data system, used to make
decisions around success of interventions for individual students, and used to make decisions at
a systems level around school-wide interventions.
Over the past three years, we have increased the number of assessments and instructional
supports that provide high-quality data to teachers, as well as professional development in how to
best understand and utilize these data. We have also restructured faculty meetings and other
venues to give teachers collaborative time to review and study the data so that they can make
adjustments in their instruction and provide targeted supports to particular students or groups of
students. Currently, teachers are collecting and analyzing data with a variety of assessment tools
that include universal screening, just-in-time performance assessment, benchmark and
summative assessments—all designed to determine appropriate instructional levels, groupings
and interventions for every student.

Superintendent Mid-Year Report on Goals for 2018-19—March 4, 2018

Page 16

All students in grade K-5 participate in the DIBELS (Dynamic Indicators of Basic Early Literacy
Skills) universal screening tool three times each year. Students who demonstrate a need for
intervention are monitored and assessed every six weeks. Students are assessed in phonemic
awareness, alphabetic principle, accuracy and fluency with connected text, reading
comprehension and vocabulary to determine appropriate instructional focus. Principals, assistant
principals and reading specialists are continuing to participate in collaborative sessions analyzing
the DIBELS data and in trainings in how to conduct data meetings to determine appropriate
instructional reading focus areas for every child.
At the elementary and middle school levels, teachers are using adaptive computer-aided
instruction in reading (Lexia) and in math (Dreambox and Prodigy at the elementary level and IXL
at the middle school level) that allows children to learn and practice skills. These programs not
only provide students with instruction and practice through adaptive instructional technology, but
also collect data on students’ mastery of skills. They provide just-in-time performance data for
teachers that then can be used to ensure an appropriate instructional focus and effective
groupings.
We have continued to enhance our analysis of benchmark assessments that enables us to track
overall progress in ELA and math. Students in grades three through six, and older students as
needed, have participated in two administrations this year of Measure of Academic Performance
(MAP)–in ELA and math. MAP is a nationally normed standardized test that determines a
student’s RIT (Rasch Unit) score, which represents the range of where a child should be based
on state standards for appropriate instructional focus. MAP also provides Lexile range (reading
range) for individual students and the appropriate text level. To expand the utility of MAP data for
instructional adjustments, we have trained twelve teachers and administrators from all the
elementary and middle schools on how to best utilize MAP data to inform instruction. These
teachers and administrators have become the designated trainers for their schools.
Finally, we have pursued an in-depth analysis of our MCAS summative data from last spring and
have been cross-referencing that data with our other formative and benchmark data. As a result,
administrators and teachers have seen that we can create significant improvement by using the
data to adjust and target instruction. They have grown more comfortable and confident in
understanding and using these data.
Given all the data we are now collecting, we recognize there is a need to purchase a technology
platform with a dashboard that synthesizes the data so that teachers can more easily see how
students are doing in the moment and over time. Having a dashboard that presents data from
multiple assessments in an easily understandable and searchable matrix will assist teachers in
delivering the appropriate instruction and intervention based on individual student need. As a
result, the progress monitoring sprint worked with the director of digital learning and the
application team to research different data dashboards. The OTUS platform was selected for the
purposes of a pilot, The OTUS dashboard offers DIBELS, MAP, Dreambox, MCAS and WIDA
data at the elementary school level and MCAS and MAP data at the middle school level. South
was selected to pilot the dashboard this year.
ACCESSIBILITY SPRINT
The accessibility sprint has been focused on increasing understanding of accessibility and
universal design for learning and evaluating platforms that will help to ensure that all curriculum is
accessible.
Last year the district purchased TextHelp to improve accessibility of written communication. Our
focus this year has been on providing professional development for teachers and students and
letting more people know about this tool’s availability. To accomplish this, the Digital Learning
Department has offered a TechByte Technology series on TextHelp. Digital learning coaches
have provided students with tutorials, one-on-one demonstrations, and modeling. Information has
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been sent to parents through the PACs and PTOs. In March, TextHelp learning modules will be
made available on the district’s website for teachers, students and parents.
In the area of universal design for learning (UDL), Sara Stetson, Tracy Crowley and Joanne
Najarian will be teaching a UDL course for teachers beginning March 13 through our professional
development course offerings. Graduate credit will be available and the course is already full. In
addition, all administrators in the district have been engaged in classroom observations focused
on the utilization of UDL principles and strategies and have been debriefing these observations in
our all-administrator meetings. Joanne Najarian created a clickable UDL rubric that administrators
can use for the observations. UDL has also become a lens for examining curriculum
implementation. One of the key features of the One Community, One Nation program is that
through the integration of literacy, social studies, the arts and technology, it will model a UDL
designed curriculum.
Finally, a good deal of work has been done to review potential learning management systems
(LMS) for piloting in FY20. The LMS will enhance both accessibility and ease of use of all our
applications and communications.
INNOVATION SPRINT
The innovation sprint continues to focus on collaboration and professional development in order
to create dynamic and diverse learning communities for students and teachers. This work is
comprised of innovative practices such as Design Thinking and the Open Share model, as well as
collaborative projects such as the Capstone Program and New Student Resume. These projects
individually and collectively have expanded not only what we teach, but also how we teach.
Design Thinking
Over 100 Andover teachers have been trained in Design Thinking methods through various
professional development efforts. These educators have, in turn, shared their learning with other
teachers system-wide. An example of this sharing was the three-day “Introduction to Design
Thinking” workshop held this past summer. The teacher participants continue to offer workshops
for their colleagues to expand professional learning.
Another design thinking endeavor is “novel engineering,” whereby students use the design
thinking cycle to identify a problem in a story and then collaborate to develop a unique strategy or
solution. This approach allows teachers and students to combine literacy and the “maker
mindset.” Teachers continue to engage in professional development to learn this approach and
actively implement it with students.
“The New Student Resume” will be initiated with our grade eight Capstone students. This effort
will allow students to reflect, create, curate and share their learning within their peer community
and beyond. This type of digital resume also becomes a platform for students to further explore
and share their interests, passions and pursuits.
Looking ahead, an Andover Faculty Fellows program will be designed to support teachers already
trained in Design Thinking. These fellows will model and support other APS educators to
implement these same principles in the classroom and community alike.
Capstone Projects
Capstone Projects allow students to pursue a challenging, driving question by engaging in
rigorous research and project-based learning, while also receiving ongoing feedback from
multiple stakeholders. The district’s Capstone Projects have grown significantly since their
inception. In 2016, the pilot began with five students in the high school. Today, the program has
grown to over 150 students across seven schools, and also includes grade five and grade eight.
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In May 2019, we will again be able to share the work of our students in Capstone, Global
Pathways, Robotics, Engineering and Bio-technology with more than 300 parents and community
members through our Senior Capstone Showcase. In addition, we are proud that Andover Public
Schools will host the National Capstone Consortium Summer Summit, where 200 educators
across the nation will gather to share and learn from one another’s Capstone projects.
Global Pathways Program
The Global Pathways Program began in 2015 with 15 students and one faculty member. Today, it
has expanded to over 200 students and ten faculty members. This expansion is attributed to the
expertise of the faculty facilitating the program, the implementation of the World Ready Lab
(grades 6-12), and the AHS IDEAStudio (a state-of-the-art fabrication laboratory for Engineering,
Design, Entrepreneurship, Arts and Sciences). To support growth of the IDEAStudio for students
and teachers, AHS students utilize H Block in their schedule to visit the studio, and faculty
workshops are provided on digital fabrication.
As part of our ongoing commitment to Global Education, Andover Public Schools continues to
use the Global Portal as a PreK-12 teaching tool, as well as a community education and outreach
vehicle. To support this work, the district designed and held a K-12 workshop on integrating
global citizenship into teaching and learning, and spearheaded several AHS global citizenship
curriculum development workshops. Andover High School will once again host a Global Summit,
where over 100 AHS students will engage in a day of global design challenges with global
business organizations.
[The literacy sprint update is reported under goal 3 above.]

Andover School Committee
Meeting Minutes of January 10, 2019
Members in Attendance:
Chair, Shannon Scully, Vice-Chair, Paul Murphy, Joel Blumstein,
Susan McCready, and Tracey Spruce.
Others in Attendance: Superintendent Berman, Assistant Superintendent Paul Szymanski, Assistant
Superintendent Dr. Sara Stetson, and Assistant Superintendent for Teaching and Learning Sandy Trach, AHS
Liaison Ben Roldan.
I.

School Committee: Regular Session Meeting
A. Call to Order and Opening Ceremonies
Shannon Scully called the Regular Meeting of the School Committee to order at 7:01 P.M. in the School
Committee Room located in the School Administration Building. The meeting began with a Moment of
Silence followed by the Salute to the Flag.
B. Recognitions & Communications
1. Coach Marilyn Fitzgerald and Swim Team Recognition
Coach Fitzgerald and members of the Swim Team were acknowledged for the outstanding record of
the AHS Girls Swim & Dive Team with 18 consecutive years as State Champions. Grace and Alan
Livingston presented a banner to Coach Fitzgerald and the Team that lists all 18 dates they won the
State Championship. Dr. Berman and the School Committee congratulated Coach Fitzgerald and
members of the Swim & Dive Teams for their amazing accomplishments.
Shelley commented on the energy levels of the student and staff prior to the December break, and it
seems they have all returned with the same positive energy for 2019.
Sandy Trach congratulated the elementary teachers on their participation in the successful module
series on Independent Reading. She also thanked the Staff Development Committee for approving 18
in-service courses for the Second In-Service Term which is a vast improvement over previous years.
Tracey Spruce announced that the Andover Show Choir will be performing on January 19th at the
Mill City Show Choir Festival at Lowell High School.
Shannon Scully said the next School Committee Informational Session will be held on Tuesday,
January 15 at 7:00 P.M. at Memorial Hall Library.
C. Public Input- None
D. Response to Public Input – N/A
E. Education
1. Learning Management System
Joanne Najarian, Director of Digital Learning, presented an overview of the Learning Management
System (LMS) in conjunction with a digital curriculum. She listed some of the top priorities which
include creating a safe environment in classroom, incorporating Universal Design Learning (UDL),
and conducting progress monitoring. The LMS will allow Andover to grow as a district in multiple
ways by offering the ability to do flipped classrooms, use blended learning, and differentiate and
adapt our system, and provide individualized learning.
Blackboard Classroom has been chosen as the best system for Andover vs Google classroom which is
not a Learning Management System – but a way to organize, create, and share documents and provide
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comment and feedback. Other favorable aspects of Blackboard Classroom include: orientation of
content, structure, adaptability and differentiation, and notably the accessibility portion called Ally
that benefits all students offering alternative formats for learning. The system creates consistency with
information (Aspen, Google Classroom, etc.), acts as a portal that contains all the information making
it easier for parents to access their child’s information, and aides in helping parents to access student
information, and is more user friendly. The initial cost of Blackboard Classroom, including Ally, is
$49,000 for the first year (includes training and setup) and subsequent years $31,000; the subscription
is based on per pupil numbers. This is an investment in the future to allow students/parents to access
tools using a single sign-on. Implementation will begin over the summer. AEA President, Kerry
Costello emphasized that training, and how it is presented to staff, is critical.
F.

Continuing Business
1. FY20 Budget Update
a. Budget Development Guidelines – First Reading
The Budget Development Guidelines Summary and Overview of Changes was presented by Paul
Szymanski and Dr. Berman. Changes included: removing items that were not relevant to this budget,
adding textbook language, updated user fees, and a significant amount of time was spent reviewing
Athletic Fees & Programs, parking fees, contractual obligations and updating the User Fees Section to
mirror the Federal Guidelines.







Transportation: FY20 public bid for transportation for Regular Ed, Special Needs Program, and
Athletics and will be a 3 year +2 bid.
Salaries Projections is reflective of where we are for FY20.
Substitute teacher pay has not changed.
All Day Kindergarten Tuition: to decrease
Revenue items – adjusted for changes in state aid.
Tuition based programs remain the same.

b. Consideration of budget items
More info to come for this agenda item.
c.
Use of Circuit Breaker
There is approximately $740,000 in the Circuit Breaker Reserve Fund which can be used only for Outof-District, unanticipated expenses. The Committee will discuss whether or not to use any of the
funds to offset the budget requests.
A review of the FY2020 Budget Drivers included: annual salary increases, contractual obligations,
and moving the remaining textbooks funding ($220,000) from the CIP to into the operating budget.
TM Budget Projection – December 2018
FY 2019 Budget
FY 2020 Level Service Budget
Textbook addition
*Increase base allocations
December 2018 Projected Budget
Reduction
(from Dec 18, 2018 to January 10, 2019)

$82,510,658
$85,604,808
$ 220,000
$85,824,808
$86,208,202
$ 383,394

(3.75%)
(0.27%)
(4.02%)
(4.48%)
(0.46%)
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FY2020 Circuit Breaker
FY20 anticipated CB Reimbursement
Use of CB Reserve
Total CB Offset to Budget
Ending with Remaining Reserve

$1,858,339
$ 239,813
$2,098,652
$ 500,000

The proposed budget is fairly close to what would be a reasonable request for a budget with the
Town; however, Circuit Breaker reimbursement and possible supplemental appropriation from the
State are unclear at this time. The Committee discussed the risk of using Circuit Breaker (CB) funds
for the Operating Budget.
Joel feels it is risky to spend about 1/3 of our CB reserve and a risk for FY20. If we encounter
unexpected expenses, we would be on our own to cover the overage. The School Committee is
treading lightly on this, but Dr. Berman said the risks are minimal.
Dr. Berman will continue to have budget conversations with the Town Manager. Finance Committee
Chair Eugenie Moffitt said they expected the School Department to present a 3.5% budget increase.
Kerry Costello talked about the campaign to revise the Foundation Budget Formula that would bring
additional State Aid to cities and towns. Dr. Berman said a change in the Foundation Budget
(Chapter 70) would be significant. They are cautiously optimistic that after lobbying for the change
in the formula in state aid that it will finally happen.
2. School Start Times
Sandy Trach reported that the School Start Time Working Group is specifically charged with
identifying possible later start times for secondary students and in concert with the research for
adolescents that 8:30 a.m. is the recommended school start time. The Working Group is represented
by principals at every level, the Transportation Coordinator, Communications Director, the President
of the Andover Education Association, and the School Committee Chair.
Absolutely no changes to school start times have been recommended or determined. This working
group is only examining the possibility of later start times for secondary students which is likely to
impact the elementary school start times.
The group feels they need time to meet with stakeholders and the recommendation of the working
group is that the school start times not change for the 2019-2020 school year. The projected time line
allows for receipt of input and feedback through public forums and surveys. It is anticipated that a
recommendation will be made to the School Committee in Fall 2019 with any recommended changes
to be scheduled for the Fall of 2020. The timeline coincides with the budget process to allow for
funding considerations.
Joel Blumstein encouraged the School Committee to make the decision early next year to allow time
for parents and staff to make their necessary adjustments.
On a motion by Susan McCready and seconded by Paul Murphy, the Andover School Committee
voted 5-0 to keep the current School Start Times for the 2019-2020 School Year.
3.

Policies to be considered
3
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a.

BEDH-E (Public Comment) – First Reading
Shannon shared information on the results of the Superior Court Ruling on Natick’s policy for public
comment. Though this case and outcome only affect Natick at this time, there were some good points
in the court’s ruling that the SC might consider for Andover.
Based on the results of the ruling re: Natick’s Public Comment Policy, Joel said Andover might
consider regarding remarks/criticism that will/not be allowed. and who can be the subject of those,
(SC or people who report directly to them, i.e. Superintendent) Criticisms of school operations will be
allowed, but we will not allow public comment on school personnel or employees.
b. ACAB (Sexual Harassment) – Second Reading
Tracey Spruce reported on the recommended changes to Policy ACAB, to clarify and highlight the
definition of sexual harassment, retaliation, etc. Tracy recommended a vote on the removal of policy
GBBA wait until important elements of that policy are incorporated into revisions of AC and AC-R.
On a motion by Susan and seconded by Joel Blumstein, the Andover School Committee voted 5-0 to
approve policy ACAB (Sexual Harassment) with the additional changes discussed this evening.
c.

GBBA (Harassment Prevention & Response) – Hold

G. New Business
1. Financials
Paul Szymanski provided a summary of the December financials and talked about the October
numbers, stating that the budget looks good at this time.
H. Consent Agenda
1. Warrants in order
2. Minutes –November 8 and 15, 2018
3. Grants:
On a motion by Paul Murphy and seconded by Tracey Spruce, the Andover School Committee voted
5-0 to approve the Consent Agenda as presented.
I. Adjournment
At 9:54 P.M. on a motion by Joel Blumstein and seconded by Susan McCready, the Andover School
Committee voted 5-0 to adjourn the School Committee Regular Meeting of January 10, 2019.
Respectfully submitted,
Dee DeLorenzo
Recording Secretary
Documents:

December Financials
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School Committee Meeting
Minutes of January 24, 2019

Members in Attendance: Chair, Shannon Scully, Vice-Chair, Paul Murphy, Joel Blumstein, Susan
McCready, and Tracey Spruce.
Others in Attendance:
Superintendent Berman, Assistant Superintendent Paul Szymanski, Assistant
Superintendent for Student Services Dr. Sara Stetson, and Assistant Superintendent for Teaching and
Learning Sandy Trach, and AHS Liaison Ben Roldan.
I.

SC Regular Open Session Meeting- Call to Order
The Chair called the meeting to order at 6:15 PM in the School Committee Meeting Room located in the
School Administration Building.

II. Executive Session
Susan McCready moved for the School Committee to meet in executive session pursuant to M.G.L.
chapter 30A, sec. 21(a) for Purpose 3, to conduct strategy with respect to collective bargaining
(secretaries)as an open meeting may have a detrimental effect on the bargaining position of the Andover
School Committee. The motion was seconded by Tracy Spruce. Roll call: P. Murphy-Y, T. Spruce-Y, J.
Blumstein-Y, S. McCready-Y, S. Scully-Y. At 6:59 PM on a motion duly made and seconded the School
Committee adjourned from executive session to reconvene in Open Session not to return to executive
session.
III. SC Regular Meeting Resumes
A. Call to Order/Moment of Silence/Salute to Flag
The Chair called the meeting to order at 7:04 P.M. The meeting began with a Moment of Silence followed
by the Pledge of Allegiance by Sanborn School students, Justin Millien (Gr 2), Jadrian Villa (Gr 5), and
Hanna Lisauskas (Gr 4).
B. Recognitions & Communications
Hannah Finn, a junior at AHS, and originator of the One Wish Project in 2017 was introduced by
Communications Director, Nicole Kieser to the Committee. Hannah bakes special birthday cakes for
children living in homeless shelters in the Merrimack Valley. She was recognized as a Community Hero
by the American Red Cross earlier this year.
Dr. Berman and Nicole Kieser attended the Mass Association of School Superintendents Mid-year
meeting in Marlboro today, Andover was recognized as part of MAPLE, a personalized learning program
for students.
Paul Szymanski was awarded the Civilian Service Medal for his work with the ALICE Program.
Dr. Berman said Andover has been highlighted in a number of reports: Nat’l Commission Report of
Districts Building Capacity, research and policy in the www.Nationofhope.org, the Rennie Center for
Research and Policy, and Learn Launch who is introducing case studies, etc.
Sandy Trach thanked the Sanborn PTO for inviting her to speak on literacy at their recent meeting. She
also reported on the NEWA Map Training on Assessment provided to Andover teachers last week.
Teachers enjoyed the potential of the tool and provided positive feedback. Online K-registration for 2019
will be open February 25th at www.aps1.net website.
Paul Szymanski shared information the health care insurance component for School Food Services which
will cost $329K for FY-2019 and is increasing to $346K for FY-2020; which is an unsustainable increase
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and cause a potential budget deficit for our Food Service Program. This expense does not account for
changes in cost for the compostable containers.
Dr. Stetson provided an update on recent events initiated by Student Services including: recent launch of
the Literacy Tutor Program with twenty-six Instructional Assistants trained through Mass General,
evaluations of many young children through the Boston Early Literacy Program which is doing a lot to
contribute to early literacy indicators, gathering data on a multi-tier mental health program, and being
invited back to the Int’l Association of Dyslexia Conference to give a 2-hour seminar.
An update on the School Committee Informal Meeting held on January 15th at Memorial Hall Library was
provided by Paul Murphy and Tracey Spruce. They received great feedback from attendees, and topics of
concern included, changing school start time and the effects for working parents, traffic and cars at the
WMS/AHS complex, kudos for all crossing guards across the district, the APS School Calendar, discussion
on the cost of all-day Kindergarten, the cost of public education for all families, change in end of school
day time at all schools next year, outdoor education, the need for a district SEPAC organization, and
technology addiction.
Student Services is happy to work with school/parent community volunteers, and invites parents who are
interested in working on special education events or have ideas to please contact Sara Stetson. Flyers are
sent out via Blackboard Connect for parents.
An update on the West Elementary School Building Committee Meeting was provided by Susan McCready.
The Committee sent out a bid for an OPM (Operations Project Manager), and an informational and site
inspection of West Elementary will be held on Wednesday, January 30th at 10:00 A.M. Updates to West El
Building Committee and the AHS Renovation Committee can be found on the website at www.aps1.net
Susan also recognized Paul Szymanski and Theresa Peznola, Town Purchasing Agent, for their dedication
and persistence in their efforts to move the OPM bidding and selection process along as quickly as possible.
Last week’s Town-wide PTO meeting included discussion on the extended school day and the study on
the potential change in school start time; nothing has been decided on change to start time however PTO
leaders were strongly encouraged to become engaged in the discussions and to encourage families in
their schools to as well.
Joel Blumstein added that the next meeting of the AHS Facilities Committee will include input for the
revised SOI
(Statement of Interest) for AHS that will be sent MSBA in April.
Shannon Scully reported that the Governor’s Budget includes a change to the foundation budget formula
for funding education, and although the numbers have not yet been finalized, the initial budget shows an
8.1% increase in FY20 Chapter 70 aid to Andover.
C. Public Input None
D. Response to Public Input

N/A

E. Education
1. Class Size Analysis
Aixa deKelley, Guidance Program Advisor and AHS Principal Phil Conrad presented information on the
Class Enrollment Analysis based on data provided from the October 1, 2019 with an enrollment number
of 1,790 students (today’s enrollment number is 1,799). AHS offers 673 class sections with 58.8% of those

2

sections having students of 24 or below. Aixa provided a review of online courses, dual enrollments,
and additional learning opportunities.
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2. Program of Studies
Changes to the AHS Program of Studies were explained by Aixa De Kelley. Upon approval, the 20192020 Program of Studies will be posted online so that 8th grade parents will be able to review class
offerings prior to the 8th grade Orientation Meeting in March.
Joel Blumstein moved that the Andover School Committee vote to approve the 2019-2020 AHS Program
of Studies as presented. Motion seconded by Susan McCready and voted 5-0 to approve.
F. New Business
1. Full Day Kindergarten Tuition
For the past three years the School Committee has voted to reduce the All-Day Kindergarten (ADK)
tuition. The Superintendent discussed a plan to use funds out of the full-day kindergarten revolving
account in order to reduce all-day kindergarten tuition for the 2019/20 school year. Tuition can be
reduced by $200 to $3,775 and the Committee hopes the downward trend continues. Dr. Berman reported
that 90% of kindergarten students are enrolled in ADK, which has increased funds in the revolving
account and enables a reduction in tuition cost. The tuition funds go into the revolving account and are
spent entirely on expenses for ADK and this reduction is sustainable. There are no fees for Half-Day
Kindergarten. The goal is to eventually offer ADK for free.
Susan McCready moved that the Andover School Committee vote to reduce the Full-Day Kindergarten
tuition by $200 to set the tuition at $3,775 for the 2019-2020 school year. The motion was seconded by
Tracey Spruce and voted 5-0 to approve.
G. Continuing Business
1. FY20 Budget Development Guidelines- Second Reading
Paul Szymanski reported that all of the changes discussed previously to the Budget Development
Guidelines have been incorporate into the latest draft.
Shannon Scully would like the Committee to consider the expected increase of 8.1% in the State Aid and
to consider revising the budget number to reflect the current information available to include the changes
to Chapter 70, Circuit Breaker, and All-day Kindergarten tuition.
Dr. Berman provided an update on funding changes noting that further conversation is needed with the
School Committee and the Town Manager to discuss the implications of the increase in Chapter 70 funds.
The ancipated amount of Circuit Breaker reimbursement funds has decreased in the latest state budget
proposal and will need to be made up within the school budget, although Dr. Berman hopes the Circuit
Breaker funds will increase as the state budget is finalized. A legislative briefing is scheduled for
February 6th and Superintendents across the Commonwealth are signing onto a statement requesting full
funding. An analysis of Andover’s out-of-district overall costs shows a forecast of $6.5M for FY-2019
and $5.9M after that. There is an opportunity now, with the increase in Chapter 70 funds due to the
revised school funding formula which will be sustainable going forward, to look at other areas in the
school budget that could be addressed.
Joel Blumstein moved that the Andover School Committee vote to approve the FY20 Budget
Development Guidelines and amend the Full Day Kindergarten tuition to $3,775 and that the Chapter 70
estimate be consistent with the Governor’s proposed allocation, and to change the Circuit Breaker to
reflect a 67.8% reimbursement. The motion was seconded Tracey Spruce and voted 5-0 to approve.
Motion carries.
2. FY20 Budget
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Andover is expected to receive a significant increase of 8.1% in Chapter 70 State Aid and municipalities
are encouraged to use the additional funding towards education. The FY20 increase will be added to
Andover’s base Chapter 70 funds going forward. Dr. Berman will schedule a time to meet with the Town
Manger to discuss the increase in Chapter 70 State Aid and suggested they work with the proposed
budget numbers expected and project how to use the additional funds, and consider efficiencies that
could be created.
For more than a year, Dr. Berman and the Town Manager have been considering the organizational
structuture of IT resources that support both the town and schools. They have put forth a proposal to
shift the IT staff currently reporting into the School Department to the town IT Staffing organization.
Accordingly, funding for these positions, at approximately $313K, would shift from the school to the
town operating budget.
Paul Murphy moved that the Andover School Committee vote to authorize the Superintendent to work
with the Town Manager on the transition of School IT positions to the Town IT department, and
correspondingly reduce the preliminary FY20 school operating budget by the amount agreed upon,
providing that the staff transition and financial responsibility of the positions are transferred and
approved by the Board of Selectmen.. The motion was seconded by Tracey Spruce and voted 5-0 to
approve.
3. Policies BEDH BEDH-E (Public Comment) – Second Reading
Susan McCready moved that the Andover School Committee vote to approve the proposed Policies
BEDH and BEDH-E as presented. The motion seconded by Joel Blumstein and voted 5-0 to approve.
4. AC, AC-R (Non-discrimination) and GBBA (Harassment prevention and response policy) – First
Reading
Tracey Spruce reported on the changes to Policies AC and AC-R, and asked for the Committee to
consider removing GBBA from the handbook based on incorporation of GBBA into policy AC. This will
as well as other revised policies in the SC handbook. These changes incorporate sexual assault and
consolidate policy for these areas into into a single place. A second reading and vote will be scheduled for
the next School Committee meeting.
H. Consent Agenda
1. Warrants: In order
2. Minutes: December 13, 2018 SC Meeting and December 18, 2018 SC Workshop
3. Grants:
Joel Blumstein moved that the Andover School Committee vote to approve the Consent Agenda as
presented. The motion was seconded Paul Murphy and voted 5-0 to approve.
I. Adjournment
At 8:51 P.M. on a motion by Paul Murphy and seconded by Susan McCready, the Andover School
Committee voted 5-0 to adjourn from the meeting of Thursday, January 24, 2019.

Respectfully submitted,

Dee DeLorenzo
Recording Secretary
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Documents:

AHS Program of Studies
AHS Class Enrollment Analysis
FY2020 Budget Development Assumptions and Guidelines
FY2020 Recommended Budget
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